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Foreword
According to expert reports, the average score on the SAT (the Scholastic Aptitude Test
used in the USA for university entrance) has fallen by at least 20% over the last 30
years. Three students out of four at university have failed to reach the level of "formal
operations," which is the ability to formulate hypotheses and systematically test them to
arrive at an answer to a problem. To be able and creative with abstract ideas, in other
words.
The majority are stuck at a "concrete" level of thinking, in which they can only think
usefully about actual physical objects. Outside of a particular context the underlying
principles do not transfer. Abstract reasoning is beyond them, or uncomfortable for
them, so they are unable to fully participate and profit from education at a higher level.
These are the students who cannot apply what they have learned, because the abstract
and the concrete are two unconnected things for them: the result is a mind-body split.
Why has this occurred? Young people read far fewer serious books today and spend
less time in intellectual discussion; in contrast, they spend many more hours in
watching TV programs with little or no intellectual content: MTV, soaps and sport.
Many young people have been brought up on the 30 second sound bite and pap, so their
attention span is shorter than it was before, their vocabulary is much reduced, and many
fail to achieve communication competence. The pleasure principle has taken over from
the reality principle; immediate gratification rules supreme. They do not have the
disposition to think abstractly nor the training to do so well.
Even for those of us who had a good education, if we forget all that we learned and
never exercise our mental skills with new and challenging tasks, our reasoning ability
and effective IQ will deteriorate. We may have an established expertise at work but for
most of our time make the minimum mental effort. It is a fallacy that IQ and mental
capacity is inbuilt and unchanging. Like physical fitness, if you don't use it you will
lose it!
As yet, this downward trend continues and the situation deteriorates with each year that
passes. Ultimately, this could even spell the end of our free democracies, which require
participants to have an aware and critical mind. Can anything be done about it?
Yes, for those that care, it is possible to 'get an education' even at an advanced age, and
to build up the mental skills one had before or which were never properly developed.
That is what the Mind Development courses are intended to achieve. "Power Reading,"
our fifth course, specifically addresses the above-mentioned problems. Most
significantly, it will help you develop independence and freedom in the world of ideas.
That is so vital because it is your thoughts and ideas that form the basis for the life you
live.
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Introduction
We all learn to read at school, after a fashion. But for most of us, this is not an optimal
use of our brain power. In this course you will learn to better use the left brain's focused
attention combined with the right brain's peripheral attention, in close harmony. Good
communication between the brain hemispheres is a prerequisite for creative thinking
and also a sense of well-being, where thoughts and feelings are integrated.
Reading may be defined as an individual's total inter-relationship with symbolic
information. Reading is a communication process requiring a series of skills. As such
reading is a thinking process rather than an exercise in eye movements. Effective
reading requires a logical sequence of thought patterns, and these patterns require
practice to set them into the mind. The methods currently used in schools do not touch
on the issues of speed, comprehension and critical analysis and indeed all those skills
which can be described as advanced reading techniques. In short, most of your reading
problems have not been dealt with during your initial education. By using appropriate
techniques, the limitations of early education can be overcome and reading ability
improved by 500% or more.
As you probably expect, this course will teach you to read much faster and at the same
time to have a much better understanding of what you have read. These are obviously
great advantages. There is another major benefit. Most of us, as we read, 'speak' the
words in our heads. It is this subvocalization that holds back fast reading and it is
unnecessary. It is possible to have an inner speech, a kind of 'thought awareness,' that
isn't linked to the tongue, mouth and vocal chord muscles, and this is much faster and
more fluent. Cutting out the identification of vocalization and the stream of thought
gives a surprising by-product. Many of us think that our constant subvocalized
'speaking voice' is who we are. Finding out that you can think and be aware without a
vocal stream of words, opens up your awareness to the usually unrecognized domain of
intuition and higher consciousness. You'll have a better sense of who you really are.
The course teaches in-depth reading techniques that greatly improve literary
intelligence, so that you can clearly perceive the ideas and values that the writer is
expressing and relate them to those of other authors and so be better able to make
objective conclusions.
You will learn how to read both quickly and in depth over a wide range of subjects, and
then to be able to appreciate, analyze and apply what you have read with clear and
incisive intelligence.
You can more than double your reading speed and supercharge your brain's capacity to
digest, remember and implement huge amounts of information... essential ingredients to
success in your professional and personal life.
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Course Structure
The first part of the course will give you a better understanding of what reading
involves and the importance of enhancing the flexibility of your eye movements when
reading. You’ll learn how the left and right brain work in harmony when reading well,
and how to test your reading speed.
The following practical chapters include:
Preliminary Exercises, to teach a better method of inner speech.
Speed Perception, to improve your capacity to duplicate;
Pacing & Scanning Techniques, to improve your initial understanding at speed;
In-Depth Reading Techniques, including the use of keywords and mind maps to
improve depth of understanding;
Visual Reading Techniques, to improve retention and recall.
Defeating the Decay of Memories, to apply the newly acquired speed of thought
to learning new information.
Power Reading, in which you will improve your ability to analyze the meaning
and significance of what you have read.
A Special Study of the book ‘Lord of the Flies’ in order to apply your new
skills of power reading. If you do not already own a copy, it would be a good
idea to order this novel now from your book supplier.
A Reading List of recommended books and subjects for enquiry, which will
help you to begin a program of self-directed learning and intellectual
enhancement.
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The Definition of Reading
Reading may be defined as an individual's total inter-relationship with symbolic
information. Reading is a communication process requiring a series of skills. As such
reading is a thinking process rather than an exercise in eye movements. Effective
reading requires a logical sequence of thinking or thought patterns, and these thought
patterns require practice to set them into the mind. They may be broken down into the
following seven basic processes:
1. Recognition: the reader's knowledge of the alphabetic symbols.
2. Assimilation: the physical process of perception and scanning.
3. Intra-integration: basic understanding derived from the reading material itself,
with minimum dependence on past experience, other than a knowledge of
grammar and vocabulary.
4. Extra-integration: analysis, criticism, appreciation, selection & rejection. These
are all activities which require the reader to bring his past experience to bear on
the task.
5. Retention: this is the capacity to store the information in memory.
6. Recall: the ability to recover the information from memory storage.
7. Communication: this represents the application of the information and may be
further broken down into at least 4 categories, which are:
Written communication;
Spoken communication;
Communication through drawing and the manipulation of objects;
Thinking, which is another word for communication with the self.
Many problems in reading and learning are due to old habits. Many people are still
reading in the way that they were taught in elementary school. Their reading speed will
have settled to about 250 w.p.m. Many people can think at rates of 500 w.p.m. or more,
so their mind is running at twice the speed of their eyes. A consequence is that it is easy
to lapse into boredom, day-dreaming or thinking about what you want to do on the
weekend. Frequently, it is through this type of distraction that you find you have to reread sentences and paragraphs, and you find as a result, ideas are difficult to understand
and remember.
The basic problem - the mismatch between thinking speed and reading speed - arises
for the most part from the inadequate methods by which reading is taught. Since the
War there have been two main approaches: the Look-Say method and the Phonic
method. Both methods are only semi-effective. In the Phonic method a child is first
taught the alphabet, then the different sounds for each of the letters, then the blending
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of sounds and finally, the blending of sounds which form words. This method works
best with children who are left-brain dominant. In contrast, the Look-Say method works
best with children who are right-brain dominant. It teaches a child to read by presenting
him with cards on which there are pictures of objects, the names of which are printed
clearly underneath. By using this method a basic vocabulary is built up, much in the
manner of learning to read Chinese. When a child has built up enough basic
vocabulary, he progresses through a series of graded books similar to those for the child
taught by the Phonic method, and eventually becomes a silent reader. In neither of the
above cases is a child taught how to read quickly and with maximum comprehension
and recall. An effective reader has usually discovered these techniques all by himself.
Neither the Look-Say method nor the Phonic method, either in isolation or in
combination, are adequate for teaching an individual to read in the complete sense of
the word. Both these methods are designed to cover the first stage of reading, the stage
of recognition, with some attempt at assimilation and intra-integration, but children are
given little help on how to comprehend and integrate the material properly, nor on how
to ensure it is remembered. The methods currently used in schools do not touch on the
problems of speed, retention, recall, selection, rejection, concentration and note taking,
and indeed all those skills which can be described as advanced reading techniques.
In short, most of your reading problems have not been dealt with during your initial
education. By using appropriate techniques, the limitations of early education can be
overcome and reading ability improved by 500% or more. For example, skipping back
over words can be eliminated as 90% of back-skipping is unnecessary for
understanding. The 10% of words that do need to be reconsidered are probably words
which need to be looked up in a dictionary and clearly defined.
GOLDEN RULE: When studying this course, and indeed, whenever reading passages
that you want to understand and make use of, make sure never to pass by a word or
concept that you do not understand. If you do pass by a misunderstood word or
concept, the rest of the text will probably become incomprehensible, and you will feel
distracted and bored. If it's worth reading at all, then you owe it to yourself to define
any word you're not sure of, or find the misunderstood word(s) in the concept that is
unclear and sort that out before going further. If your studies bog down, go back to
where you were doing well, clear up your understanding and start off again from that
point.
Techniques in this course will reduce the time for each fixation (the focus of attention
onto the page) to less than a quarter of a second, and the size of fixation can be
increased from one or two short words to as many as five words or half a line. Your
eyes will be doing less physical work; rather than having as many as 500 tightly
focused fixations per page, you will be making about 100, each of which is less
fatiguing, and reading speed will exceed 1,000 w.p.m. on light material.
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The Eye and its Movements
In order to understand how we read and how reading may be improved, we must first
look a little at how the eye works. Light entering the eye is focused by the lens onto the
retina, which lines the inside of the eye. The retina itself consists of hundreds of
millions of tiny cells responsive to light. Some cells - the cones - respond to specific
colors; others - the rods - to the overall light intensity. These cells are connected to a
web of nerves extending over the retina, which relay information to the visual cortex.
The centre of the retina, called the fovea, is a small area in which the cells are much
more tightly packed, so that the perception of images falling on the fovea is much
sharper and more detailed than elsewhere on the retina. When we focus our attention on
something, the light from that item is focused onto the fovea - this is called a fixation.
A reader's eyes do not move over print in a smooth manner. If they did, they would not
be able to see anything, because the eye can only see things clearly when it can hold
them still. If an object is still, the eye must be still in order to see it, and if an object is
moving, the eye must move with the object in order to see it. When you read a line, the
eyes move in a series of quick jumps and still intervals. The jumps themselves are so
quick as to take almost no time, but the fixations can take anywhere from a quarter to
one and a half seconds. At the slowest speeds of fixation a student's reading speed
would be less than one hundred w.p.m.
Thus the eye takes short gulps of information. In between it is not actually seeing
anything; it is moving from one point to another. We do not notice these jumps because
the information is held over in the brain and integrated from one fixation to the next so
that we can perceive a smooth flow. The eye is rarely still for more than half a second.
Even when you feel the eye is completely still (as when you look steadily at a fixed
point such as the following comma), it will in fact be making a number of small
movements around the point. If the eye were not constantly shifting in this way, and
making new fixations, the image would rapidly fade and disappear. The untrained eye
takes about a quarter of a second at each point of fixation, so it is limited to about four
fixations per second. Each fixation of an average reader will take in two or three words,
so that to read a line on this page probably takes between three and six fixations. The
duration of the stops and the number of words taken in by each fixation will vary
considerably, depending on both the material being read and the individual's reading
skill.
Although the sharpest perception occurs at the fovea, images that are off-centre are still
seen, but less clearly. This peripheral vision performs a most valuable function during
reading. Words that lie ahead of the current point of fixation will be partially received
by the eye and transmitted to the brain. This is possible because words can be
recognized when they are in peripheral vision and the individual letters are too blurred
to be recognized. On the basis of this slightly blurred view of what is coming, the brain
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will tell the eye where to move to next. Thus the eye does not move along in a regular
series of jumps, but skips redundant words and concentrates on the most significant
(useful and distinguishing) words of the text.
Immediate memory span depends on the number of 'chunks' rather than the information
content. When we read, we can take in about five chunks at a time. A chunk may be a
single letter, a syllable, a word, or even a small phrase - the easier it is to understand,
the larger will be the chunks.
In the case of a skilled reader, the fixation points tend to be concentrated towards the
middle of a line of print. When the eye goes to a new line, it does not usually start at the
beginning, instead it starts a word or two from the edge. The brain has a good idea of
what is to come from the sense of the previous lines and only needs to check with
peripheral vision that the first few words are as anticipated. Similarly, the eye usually
makes its last fixation a word or two short of the end of a line, again making use of
peripheral vision to check that the last few words are as expected.

The rhythm and flow of the faster reader will carry him comfortably through the
meaning, whereas the slow reader will be far more likely to become bored and lose the
meaning of what he is reading. A slow reader, who pauses at every word and skips back
reading the same word two or three times, will not be able to understand much of what
he reads. By the end of a paragraph the concept is lost, because it is so long since the
paragraph was begun. During the process of re-reading, his ability to remember fades,
and he starts doubting his ability to remember at all.
There is a dwindling spiral of ability. The person re-reads more, then loses more trust in
his memory and finally concludes that he doesn't understand what he is reading. For
over a hundred years, experts in the field of medical and psychological research have
concluded that most humans only use from 4% to 10% of their mental abilities - of their
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potential to learn, to think and to act. Speeding up a process such as reading is a very
effective method of enabling a people to access a larger proportion of the 90-95% of
the mental capacity that he is not using. When a person is reading rapidly, he is
concentrating more, and when he can raise his speed of reading above about 500 w.p.m.
with maximum comprehension, he is also speeding up his thinking. New depths of the
brain become readily accessible.
In addition, accelerated reading can reduce fatigue. Faster reading improves
comprehension, because the reader's level of concentration is higher, and there is less
cause for him to develop physical tensions such as a pain in the neck or a headache. A
further benefit is the improvement of the completeness of thought. E.g. try watching a
90 minute video tape in 9 ten-minute sections; comprehension will be much less than it
would be had the video been presented in its entirety.
There is an optimum reading speed for maximum comprehension, which is proportional
to your top speed. This rate will vary from one type of material to another, and finding
the best rate for the material you are reading is critical for good comprehension.
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Self-Assessment
Place an ‘X’ in the column that best describes your current reading habits:
WHEN I READ...

Always

Sometimes Seldom

I change my rate of speed, depending on the type
of material I am reading.
I concentrate on what I am reading.
I pay attention to the paragraphs and how they
are organized.
I use punctuation to help me understand what I
am reading.
I look over the whole article or book to find
significant information that will help me decide
if I want to use the book for learning.
I read a sentence only once.
I remember the ideas that I want to remember.
I read with one or more purposes clearly defined
in order to direct my learning.
Before I read, I look at the Preface of the book,
its Table of Contents, and also the Index.
I pronounce each word to myself.
I find reading an easy and enjoyable activity.
I analyze the grammar in each sentence or at
least notice when and why it is incorrect.
I think deeply about the main ideas presented.
I consider the various nuances and possibilities
of meaning of words.
When you have finished working through this course, come back and complete the
assessment again, but place an ‘o’ in the column that best describes your new reading
habits. You can judge your improvement. The reading Speed Test that follows will give
you another way to measure your improvement.

11

Testing Your Reading Speed
Choose a novel or book that you are interested in and can read easily. Take a typical
page from this book and count the number of words on the page and the average
number of words per line. Then read for 10 minutes and check how many pages and
lines you have read. Your reading speed can then be calculated using the following
formula:
Calculating Words Per Minute (w.p.m.)
w.p.m. (speed) = (number of pages read) times (number of words per average page) +
(number of lines read) times (number of words per average line); divided by (the
number of minutes spent reading).
If, for example, you read 14 pages and 15 lines in 10 minutes...
(14 pages x 237 words per page) + (15 x 9 words per line)
in 10 minutes

=

3318 + 135
10

Answer= Your reading speed = 345 w.p.m.
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Are You a Left-Brain or Right-Brain Reader?
Recently researches were carried out in the United States to determine the difference
between a left-brain reader and a right-brain reader. A special apparatus was
constructed, consisting of a television screen to present the reading material, with a
cursor that the subject had to fixate upon. Eye-movements were monitored
electronically, so the cursor would move when the subject moved his eyes. The
equipment could be set up in two modes. In the first mode, material to the left of the
cursor would blank out on the screen, if the subject attempted to move his fixation point
to the right of the cursor. In the second mode, material to the right of the cursor would
blank out, if the subject attempted to move his fixation point to the left of the cursor.
In the first (left-brain) mode, when words to the left of the cursor blanked out,
preventing the subject from regressing or back-skipping, this duplicated the habitual
pattern of a left-brain reader, who always reads one or more words ahead of a particular
fixation point. In the second (right-brain) mode, when words to the right of the cursor
blanked out, preventing the subject from anticipating by reading one or two words
ahead of the fixation point, this duplicated the habitual pattern of a right-brain reader,
who tends to re-read the words leading up to a particular fixation point.
This equipment was tested on a group of 30 subjects. When the equipment was set up
in the left-brain mode, the maximum observed average reading speed of the group was
1600 w.p.m., and when the equipment was set-up in the right-brain mode, the
maximum observed average reading speed of the group was 95 w.p.m.; a difference of
17:1. Note: with material presented in the left-brain mode the average reading speed of
the group was raised from 500 w.p.m. to 1600 w.p.m. It was more than trebled.
Without the specialized equipment described above, this test is somewhat subjective,
although it should give you a good indication. The steps are as follows:
1. Take a novel and read this silently whilst running your finger along the line of
print as you read it.
2. Note carefully: How far are you reading ahead of your fixation point? The
fixation point is determined by your finger position.
3. Do you find that it is difficult to read ahead of the fixation point? Do you find
that you are holding on to the two or three words you have just read?
If the answer to 2. is yes, and you are reading ahead of the fixation point, you are a leftbrain reader. If the answer to 3. is yes, and attention is drawn back to the words that
you have already read, then you are a right-brain reader. Doing the exercises contained
in this course thoroughly will restore the correct left/right balance to your reading.
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Preliminary Exercises
Subvocalization & the Thought-Stream
Many speed reading courses attempt to increase a person’s reading speed by
suppressing subvocalization: the compulsive speaking aloud of words as they are read.
This may be at an inaudible and sub-conscious level, but is nevertheless expressing
perceived words in equivalent movements of the tongue and larynx - a kinesthetic
representation. Subvocalization has its origin in motor imagery and it persists into adult
life as the result of a developmental failure: the failure to transcend a kinesthetic or
motoric mode of representation and replace this with an auditory mode of
representation. This change is a stage of development which should occur typically at
about 8 years of age, after learning to read becomes internalized. For many adults,
however, the change has not occurred or is incomplete.
The kind of inner speech that is the basis for properly developed reading skills has its
origin in auditory imagery. This is the voice that most people think with, when they are
thinking in words. It is combined with visualized and remembered images in the
“thought stream” of our minds.
Generally speaking, subvocalization is unnecessary to the adult reader, except perhaps
when reading poetry. In the case of poetry, rhythm, rhyme, and alliteration are an
important component, and so subvocalization is appropriate when poetry is read
silently. However, subvocalization limits the maximum reading speed to about 300
w.p.m. +/- 20%. In contrast, a trained reader may read at more than 1000 w.p.m. with
inner speech.
Inner speech is essential for full understanding. Although it may be possible to read
light material such as a novel without using inner speech at all, memory will be
impaired. Inner speech is particularly important when reading abstract material that
cannot be easily visualized, and when long and complicated sentence constructions are
used. When this type of material is read and inner speech is suppressed, it is nearly
impossible to preserve word order and syntax. When the material is difficult to
visualize, syntax and word order may be the only guides to meaning and understanding.
Before a student can learn to let go of subvocalization without at the same time
suppressing inner speech altogether, he has to learn to differentiate between
subvocalization and inner speech. This first step can be done by a process of
localization. Most people will experience subvocalization as being connected with the
mouth or the throat, and also the breath. When asked to attend to it fully, a person will
tend to look down.
Inner speech will be experienced more in the top of the head, as if one were listening to
a telephone, without connection to the vocal organs or breath; it is a kind of thought
14

awareness, based on the recognition and understanding of the stream of words being
read. Differentiation between the two types of reading may be achieved through the
following steps:
Step 1. Choose a page from a light novel. Easily understood material is required
because even when a good reader is reading something that he finds difficult to
comprehend, there will be a tendency to revert to subvocalization, when a phrase or
sentence containing unfamiliar or foreign words is presented. Unfamiliar words can
only be held in mind either by having extremely good powers of auditory visualization
or by rehearsing them subvocally.
Note: a child with a limited vocabulary probably could not read at all unless he
subvocalized, because many of the words he encounters are unfamiliar and do not
immediately evoke meaning. An adult, when presented with words that are unfamiliar,
will tend to revert to this earlier mode of processing, because his situation is similar to
that of a child. A reader using inner speech, rather than subvocalization, will find he is
able to detect misunderstood words more easily, because he will revert to
subvocalization as he strives to give meaning to the unfamiliar. If you find yourself
suddenly subvocalizing when you would otherwise use inner speech, this is a strong
indication that you have just gone past a word that is misunderstood, or a group of
words forming a concept that does not make sense. Misunderstood words should each
be defined and then the concept re-evaluated.
Step 2. Count out loud from one to ten repeatedly, whilst reading the page silently
using inner speech. Counting out loud will occupy the motor-vocal system, so that you
are unable to subvocalize.
Step 3. When you are able to read silently whilst counting out loud, then begin to read
silently using inner speech and to count silently at the same time using subvocalization.
An alternative method to counting is to say or subvocalize a repeated "Eee ... eee ... eee
..." which has the same effect of occupying the vocal-motor system. Get plenty of
practice with Steps 2 & 3, so that this skill is fully acquired and you can easily
recognize the difference between 'spoken' subvocalization and the inner speech.
Step 4. Once you can read silently whilst counting silently, begin to increase your
reading speed. When your reading speed exceeds 360 w.p.m., the two types of
subjective reading will become more differentiated. By using inner speech you can read
much faster, whereas subvocalization is limited by the speed of motoric response.
Step 5. Now that you can easily read with inner speech, leaving behind any
subvocalization, it is time to add more character to the inner speech, so that it is not just
a silent stream of thought but is also a stream of visualization. Image the dialogue of
the novel, adopting different voices in your inner speech to suit the characters. This
should further differentiate your inner speech from subvocalization, which would
15

always tend to be a reflection of your own voice. At the same time, visualize the
scenarios of the story, hear the environmental sounds, smell all the various scents, and
feel the emotions portrayed.
Continue with the above exercises until you have a reality about the two types of
reading (subvocalized and inner speech) and can choose between them. This approach
is better than trying to suppress subvocalization altogether, as subvocalization is
sometimes the most appropriate mode to use, such as when reading poetry or when
attempting to understand complex passages that contain new terminology or involved
sentence structure and phraseology.
By suppressing both types of subjective reading, subvocalization and inner speech as
well, one can learn to skim at more than 2,000 w.p.m. However, there will be very little
comprehension and hardly any retention of what has been read. This type of reading is
valuable mainly when one is previewing the text, searching for a particular key word or
datum. It's very helpful to be able to quickly skim over a few paragraphs and know
roughly what they contain, or be able to spot something in them of interest. But it
should not be confused with the use of inner speech, which is proper reading - with a
perception and understanding of each word - but is not limited in speed by the verbal
mechanism.

Maladaptive Scanning Patterns
By monitoring the eye movements of students electronically, it has been observed that
90% of students, when they are doing an IQ test consisting of a mixture of verbal and
spatial questions, will move their eyes slightly to the left. So the verbal questions are
presented to the right visual field, and they will move their eyes slightly to the right so
that spatial questions will be presented to the left visual field.
Since the left hemisphere is better at verbal tasks, whatever lies in the right visual field
will have its verbal content processed more quickly than that which lies in the left. If a
person is reading from left to right, the material that has not been read, but which is
nevertheless being processed peripherally, is being received by the left side of the
brain, more specialized at verbal processing. Reading right to left, or looking back over
what has been read, will therefore be processed by the right hemisphere, resulting in
confusion.
The following diagram illustrates the visual processing of a line of text. When reading
left to right, the material yet to be read is taken in with peripheral vision and analyzed
for content by the linguistic left hemisphere. This helps the brain decide the best next
point of fixation and increases the efficiency of reading.
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Book-worms are nearly always using the right hand visual field (connected to the left
hemisphere), and dyslexics use the left visual field (connected to the right hemisphere).
Both these extreme cases tend to have maladaptive scanning patterns, because they are
nearly always using one side of the nervous system exclusively. Maladaptive patterns
will include back-skipping, missing lines, and reading the same line twice. Practicing
the speed reading techniques as presented in this course should help to correct these
patterns.

Visual Guides
A visual guide is a pointer, such as the end of a pencil or a fingertip, moved along
underneath a line of print. The reason children are discouraged from pointing to the
words as they read them, is that stopping to point at each individual word can indeed
slow down reading. But if instead, the finger is moved along smoothly underneath the
line of text, it can help to speed up reading considerably, for three reasons:
If the eye is trained to follow the visual guide, then most unnecessary back- skipping is
eliminated.
Deliberately speeding up the visual guide will help the eye to move along faster.
As the eye moves faster it is encouraged to take in more words with each fixation. This
increases the meaningful content of the material - each chunk makes some sense - so
that comprehension actually approves.
17

Three Remedial Reading Techniques
If a person cannot read at his or her thinking speed, i.e. their speed of inner speech, this
could be considered a form of dyslexia. As a rule of thumb, typically a person with an
IQ of 100 thinks at 300 w.p.m. (words per minute) and a person with an IQ of 150
thinks at 600 w.p.m.. Most students are likely to be within this range, the median being
400 w.p.m., plus/minus 15%, but some will have difficulty reading as fast as their IQ
would indicate. The following remedial exercises are designed to help students who
have this problem, which should be suspected if inner speech is below 300 w.p.m..
Exercise 1
Some forms of dyslexia arise because for the individual, the contrast between the
whiteness of the page and the blackness of the print is too great. Often this problem can
be detected because the person can read 20-50% faster if he or she reads a page through
a sheet of transparent colored celluloid. The color is a matter of taste - one person may
find red is better, another green, and so on. Once a suitable color has been tested and
selected, a good solution is to buy a pair of sunglasses in that color. Alternatively, most
opticians will be willing to make lenses in a prescribed color. Note: proper reading
glasses should be obtained for this purpose; bifocals do not provide a large enough
visual field.
Once kitted up with glasses of the appropriate color, the individual should spend 15
minutes per day reading with the colored glasses and 15 minutes with ordinary glasses
or no glasses. Gradually the ability obtained with colored glasses should transfer to the
normal reading experience.
Exercise 2
Some people are dyslexic because they have maladjusted eye scanning patterns, as well
as the problem described above. According to Marshall Macluhan in his book, “The
Medium is the Message,” preliterate people have a circular form of scanning, whereas
in contrast, literate cultures have a linear form of scanning. Evidence is found in the
different types of architecture. A dyslexic person may fall somewhere between the
extremes of these forms of scansion and not be well adapted for reading. This remedial
exercise has several steps:
a) The person (with or without colored glasses) should choose a book, then read for
one minute and note the number of words read. This will establish their reading
speed.
b) The book should then be rotated 90° in a clockwise direction. The person reads
the book for 3 minutes “Chinese style,” that is, from top to bottom starting on the
left of the page, which is now at the top.
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c) The book should be rotated a further 90° in a clockwise direction: in short,
upside down. The person should read for 3 minutes, then note the reading speed.
d) The book should be rotated another 90° in a clockwise direction. Then the person
should read for 3 minutes, then note the reading speed.
e) Finally, the book should be rotated 90° to make it upright again. The person
should read for 3 minutes, then note the reading speed.
The above exercise should be done once per day for a period of 3-6 weeks.
Exercise 3
The person should hold a book in front of a mirror, in such a way that he or she
perceives a mirror image of the page, then they should read this reflected image for 5
minutes. At the end of the exercise, the reading speed attained should be noted. This
exercise should be done twice a day for 3-6 weeks.
The combined effect of the exercises is to cause a person to unlearn the maladaptive
scanning patterns, so good patterns of scanning (as taught in this course and reminded
below) can be adopted.
A good reader tends to look ahead as they read, to what is coming next, to the right of
the page and below. A bad reader doesn’t look ahead, he looks behind at what has
already been read, toward the left of the page and above. To practice better reading, it
helps to read out loud (to ensure the momentum keeps going forward) and at the same
time to scan ahead with the eye’s peripheral vision.
Note: exercises 1, 2 and 3 may be creatively combined: 1 & 2, 2 & 3, 1, 2 & 3, and so
on. After a few weeks the person’s reading speed should reach or slightly go beyond
their thinking speed. Once this has occurred, the reader can continue with the range of
exercises offered in this course and with sufficient application, surpass their present
thinking speed by a significant degree.
P.S. If you don’t use it you will lose it, so do some reading every day until you pass
away!
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High-Speed Perception
Many speed reading courses currently available operate by changing a student's
motivation and by the suggestion that the course will be successful. With focused
conscious intention, reading speed can be increased by about ten percent per session,
and it may sometimes be doubled during a course of 10-20 sessions. However, this is
the absolute limit for this type of approach. The length of time it takes to make a
fixation and the number of words fixated are changed but little, most of the
improvement has occurred because there is less mind wandering and back-skipping.
The gains from this type of reading course are seldom stable, because the underlying
problem of perception remains unhandled.
In contrast, by turning pages as fast as possible and attempting to see as many words
per page as one can, perception and the will are conditioned into much more rapid and
efficient reading practices. This high speed conditioning can be compared to driving
along a motorway at 100 miles per hour. Imagine that you have been driving for an
hour at this speed. Suddenly you come to a road sign saying 'Slow down to 30 m.p.h.'
Now imagine that your speedometer is not working; what speed would you actually
slow down to? The answer would probably be 50-60 m.p.h.
The reason for this is that your perceptions have become conditioned to a much higher
speed, which becomes 'normal'. There is a ratchet effect by which previous 'normals'
are more or less forgotten as the result of the perceptual conditioning. The same
principle applies to reading; after high speed practice, you will often find yourself
reading at twice the speed, without even feeling the difference.
Exercise 1
a) Point with your index finger or a pen to the words you are reading. Try and move
your finger faster, this will aid you in establishing a smooth and rhythmical
reading habit.
b) As you move your finger along the line that you are reading, try and take in more
than one word at a time.
c) When you have reached the limits of the previous step, then take some light
reading material and try to read more than one line at the same time. Magazine
articles are good for this purpose because many magazines have narrow columns
of about 5 or 6 words, and often the material is light reading.
d) Various patterns of visual guiding should be experimented with. These include
diagonal, curving, and straight-down-the-page movements. Exercise your eye
movements over the page, moving your eyes on horizontal and vertical planes
and diagonally from the upper left of the page to the lower right and finally, from
the upper right to the lower left. Try to speed-up gradually day by day. The
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purpose of this exercise is to train your eyes to function more accurately and
independently.
Exercise 2
Practice reading as fast as you can for one minute, without worrying about
comprehension. This is not a comprehension exercise; it is an exercise of perceptual
speed.
Exercise 3
a) For this exercise you are concerned primarily with speed, although at the same
time now you are reading for as much comprehension as possible. Reading
should continue from the last point reached. Do this for one minute and then
calculate your reading speed - call this your highest normal speed.
b) Practice reading (with comprehension) for one minute at approximately 100
w.p.m. faster than your highest normal speed.
c) When you can do that, continue increasing your speed in approximately 100
w.p.m. increments. If you calculate how many words there are on an average
line, then it is easy to convert w.p.m. into lines per minute. E.g. if a line has 10
words and you are reading at one line per second, then you are reading at 600
w.p.m.
Exercise 4
a) Start from the beginning of a chapter and practice reading three lines at a time,
with a visual aid (such as a card) and at a very fast reading speed, much faster
than your usual maximum, for 5 minutes. Note: this is a perceptual exercise to
raise your reading speed.
b) Re-read to the same mark in 4 minutes.
c) Re-read to the same mark in 3 minutes.
d) Re-read to the same mark in 2 minutes.
e) Read on from the mark, aiming for comprehension at the highest speed possible.
Do this for five minutes, then calculate and record your reading speed in w.p.m.
Exercise 5
a) Take an easy book and start of the beginning of a chapter. Skim for one minute
using a visual guide at 4 seconds per page.
b) Return to the beginning of the chapter and practice reading at a minimum speed
of 2,000 w.p.m. for five minutes. This ultra high-speed practice should be
repeated as often as possible.
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Metronome Training
A metronome may be used to pace both reading and high-speed perceptual exercises. If
you set it at the appropriate rate, each beat will indicate a single line, or page,
depending on the exercise that you are doing. In thus way, a steady and smooth rhythm
can be maintained. Once the most comfortable rhythm for a particular exercise has been
found, your speed can be improved by adding an extra beat or two per minute.
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Pacing & Scanning Techniques
The previous Speed Perception exercises involving reading three lines at a time or a
page in four seconds, may be called ‘skimming’ - this is a superficial way of reading,
more a perceptual exercise than reading for meaning. Pacing, the next reading
technique to be learned, describes an unconventional way of reading a page, which can
reduce the amount of work by more than half without significantly reducing the
comprehension. Following that, the Scanning technique is a two-step process that
involves collecting related facts and ideas and arranging them in a meaningful
sequence. This involves the skill of summarizing.

Pacing
When you read conventionally, your eyes fixate upon every word. A typical page has
400 words, so your eyes would stop 400 times. If your eyes were making one fixation
per half second, it would take more than 3 minutes to read the page.
In a typical paperback, a line of print is approximately 10 cm long. A plastic ruler or
strip of transparent plastic 5 cm wide, is placed vertically down the page [as shown on
the next page] to delineate the section of the page where your Pacing Technique will be
used.
By fixating only the words in the pacing zone, you reduce your reading time by about
one half. But you don't reduce your comprehension by one half because you are forced
to think beyond the words your eyes are seeing. When your thoughts are on the same
subject as the material you are reading, the addition of your personal experience to the
reading increases your understanding and memory.
If you read within the pacing zone by sliding back and forth in a Z or S-type pattern to
the bottom of the page, you will find that you have read about 200 words with no more
than 50 or 60 fixations. All the time you are reading in this way, your eyes are seeing
and picking-up the odd word from peripheral vision and you are thinking all the time
and putting together ideas, because the mind abhors a vacuum.
The first 10-15 times you use this technique, expect to be frustrated. At first you may
remember only 3 or 4 words from each reading, but your objective is to go past the
literal act of remembering isolated words, to collecting and relating ideas. This takes a
lot of practice, so don't give up! Once you have become used to this manner of reading,
you can develop the use of the technique further by letting your eyes stray beyond the
boundaries of the ruler, selecting from the page the words that are most informative. As
you practice in this way, try to fixate on parts of speech, i.e. nouns, verbs, adjectives,
etc. You will find that you start to see more and more through peripheral vision, and as
a result you will find that you are concentrating more and speeding-up your thinking.
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Using a 5cm transparent plastic ruler:

(Text from 'Wordpower' by Edward de Bono)
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Pacing Exercise
Place the book you intend to read in front of you and place the plastic ruler or strip as
described. Use your right index finger or a pen as a pacer, moving it smoothly down the
centre of the page, over the transparent strip. This may be helpful until you have
disciplined your eyes to 'pace the page'. You may find that moving a 3 x 5 cm card
down the plastic strip will be less distracting. The reason to use either the card, a pen,
or your fingers in this way is to keep your eyes moving down.
When you reach the bottom of the page, jot down any words you remember. If you do
not remember any words at all, don't let this upset you - you will improve with practice.
Eventually you will remember thoughts and groups of words. By pausing frequently to
mentally summarize what you have read, you will organize your thoughts and improve
retention.
To acquire the skill of rapid reading requires you to break old habits and form new
ones. The most important habit to break is the habit of reading word-by-word, whilst
expecting complete comprehension. Many reading exercises require you to forget
comprehension and concentrate all your efforts on the physical skill of speed reading.
To master the Pacing Technique you must understand the training you are going to give
your mind. You are being asked to look at words so fast that you cannot possibly
pronounce them, and so fast that you cannot understand them either. Every time you do
the above exercises you will comprehend a few words. As you continue with these
exercises, you will begin to grasp thoughts and eventually, you will read at a much
higher speed. When performing this type of exercise, you should always go back and
re-read the passage at a comfortable rate, i.e. at a rate at which you can obtain
understanding.
Every time you do a speed-exercise and then return to what appears to be your normal
speed, you will find that your normal speed has become faster.
Since written English is often highly redundant, i.e. much of the material can be
omitted without any loss of meaning, a large proportion of information in a text can be
absorbed through peripheral vision. Words that are highly likely to occur in a given
context do not have to be checked by looking directly at them - peripheral vision can
check that they are what is expected even while the eye is fixating elsewhere. The
Pacing Technique helps prepare you to read in this expanded way, reading not along
each line, but from side to side of the centre of the page, taking in most of a line in one
glance, and also peripherally absorbing several further lines beneath it.
Making fuller use of peripheral vision, the skilled reader is able to get a better idea of
the general sense of what is to follow, and this helps to speed up reading as well as to
understand and integrate the material. This is why many students find that as soon as
they become adept at speed reading, their comprehension actually increases. They have
a broader perspective of what they are reading, and since they are reading faster, the
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short-term memory for what has just been read goes back several sentences further and
the words currently being read are understood within a larger context.
The advantage of being able to look ahead while reading (not being held up by the
inner voice having to articulate everything) is that often the resolution of a phrase or
concept that is not yet clear is at the end of the same sentence or in the next sentence.
So by seeing the context it is much easier to obtain a clear flow of comprehension.
Many people read one word at a time from the start of a sentence and only several
sentences later do they understand what it is they are reading about, or even realize that
they don't need to be reading this in the first place!
High-speed training has two further advantages: it encourages you to see the key words
in the text; and it brings the right hemisphere (which controls peripheral vision) into the
reading process, increasing integration and thereby facilitating the right-brain's ability
to synthesize relationships within the material.

Scanning
A scan is a fixed pattern of search. Scanning is a useful preliminary action, to preview
material rapidly before reading it in-depth. This gives you more of the context of what
you go on to read and having viewed it once already, it will have some familiarity and
retention will be improved.
Make a rapid scan of a light novel. Start at a rate of 15 seconds per page. Later, with
practice, this time can be reduced to 12 or 10 seconds per page or even less. You are
scanning for significant people, events and conflicts. At the end of each chapter stop to
review what you have just read. Then try and speculate about the contents of the next
chapter.
When you have scanned several chapters, no more than five, then you will probably
need to ask yourself some questions relating to missed events and information, in order
to be able to follow the development of the story. Speculate on these answers, then go
back and re-read these chapters normally, to see if you were correct.
When you have reached the end of the book in the above manner, take some time to
summarize the story mentally. Form and answer any unanswered questions about the
story and evaluate what you gained from this book.
By using the above exercises you will soon find that you have much greater
concentration and retention. Through these procedures you will have developed a
lasting and very useful skill.
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The Poor Visualizer
An effective comprehension pattern requires that external words, either written or
spoken, stimulate constructed visual images. Consequently a poor visualizer will also
have problems in comprehension. The more senses that are involved in understanding,
the more sense reading material will make, and the words that have been read and
understood will be stored in many areas of the brain. The purpose of the following
exercises is to establish a neural pathway, so that the word-to-picture process becomes
automatic.
A fast and effective reader needs to use both remembered and constructed visual
images, which correspond with natural eye movements to the top left and top right
respectively. So to do these exercises effectively requires the student to look straight
ahead, or slightly upward, when he is reading.
a) A book with very large type face that can be read at a distance of 4-6 feet, such
as a book for the partially sighted, should be placed upright on the mantelpiece.
The student should sit on a chair 4-6 feet from the mantelpiece, positioned so that
he has to look slightly upward when reading the book.
b) Alternatively, rest a normal book on a stack of other books on your desk, again
positioned so that as you sit you need to gaze straight ahead or slightly upward as
you read, instead of downward. To get the angle right you may need to sit some
distance away.
c) By looking upwards the ability to visualize will be unconsciously stimulated. As
you read, you should try and visualize the story as if you were watching a movie.
Try to visualize the movie as if it is happening in the top right-hand quadrant of
your visual field. 20 minutes per day with this exercise for a period of 6 weeks is
usually sufficient to make a major change.
Some students are unable to visualize well in color. The following two exercises may
be used to correct this and establish full color visualization:
1. The principle in this exercise is that of reverse intention. In other words, suppressing
something will turn it on more. When a student cannot visualize accurately in color he
should do the steps a) to c) above and deliberately visualize in black and white only. He
should do this without mercy: if the slightest coloring appears in his visualization he
this should be edited out and replaced with black and white. By performing this
exercise several times a day, the capacity to visualize in color will be turned on and it
will become very hard to visualize in black and white. Eventually it will become almost
impossible to suppress the color.
2. The student should read for 10 seconds and as he reads he should make a little
movie. He should then stop and try to replay the movie backwards at about 3 times the
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original speed. If the student is reading at 400 w.p.m. he should do this action once for
a paragraph of 50-60 words and at least twice for longer paragraphs. This action should
be done 50 times during a 10 minute session. About 20 daily sessions of replaying
mental imagery backwards will reduce the excessive control of the left hemisphere,
when this is the problem, and rapidly enhance the ability to visualize in color.
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Increasing Your Vocabulary
We need to “right” word in order to express a concept for which no other word has
quite the same meaning. Similarly, we need to understand the wide range of words an
author might use to exactly express what he has in mind. A wide vocabulary is
therefore essential for clarity of thought and expression, and for the development of our
reading skills.
The English language contains over a million different words, but in everyday
conversation only about 1,000 of these are typically used, or up to several thousand in
the case of articulate and well-educated persons. When we write, we have more time to
consider our use of words and so the vocabulary we use is wider-ranging. And if we are
used to reading books, the number of words we can recognize in other people’s writing
tends to be considerably higher than the number of words we normally use for writing
ourselves. To be more articulate and literate, therefore, we need to enlarge our
vocabulary.
The English language is derived from earlier languages used in the history of England,
i.e. early French, Latin, German and native English, and their own derivations. In
particular, many prefixes and suffixes of words directly derive from Greek, Latin,
French and English sources, as do many of the roots of commonly used words. If we
learn in particular the common prefixes and root words, then we will be able to discern
the meaning of a large number of words in the dictionary, even many of those we have
not seen before. Knowing these elements also help to determine the correct spelling.
With each of the prefixes, root words and suffixes in the following lists, find some
further examples of their usage. In the future, if you come across an unfamiliar word,
consider first if you can discern its meaning from the prefix, root or suffix that you
recognize in the word.
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Prefixes
PREFIX

MEANING

EXAMPLE

a-, an-

not, without

atheist, anachronism

ab-

away, from, apart

absent, abandon

ad-

to

adhere

aero-

aviation

aeroplane

ambi-

both

ambidextrous

ante-

in front of, earlier

antenatal

anti-

against

antidote

apo-

away from

apogee

arch-

most important

archbishop

auto-

by oneself

automobile

be-

make

become

bene-

well

beneficent

bi-

two

bicycle

circum-

around

circumvent

co-

together

colleague

con-, com-

with, together

convene, compress

contra-, counter-

against, opposite

contradict, counteract

de-

off, away

deactivate, detach

demi-

half

demigod

dis-, dys-

the reverse of

disability, dyslexia

ecto-

outside

ectoderm

endo-

inside

endoscope

ex-

out of

expel

epi-

in addition to

epilogue

equi-

equal

equanimity

exter-, extra-

outside of

external, extraneous

fore-

beforehand

forecast
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PREFIX

MEANING

EXAMPLE

hemi-

half

hemisphere

hetero-

other

heterosexual

homo-

same

homogenous

hypo-

below

hypothermia

hyper-

above, exceeding

hyperventilate

il-

not

illiterate

in-, im-

not

inviolate, immobile

infra-

beneath

infrared

inter-

between

interactive

intra-

inside

intravert

iso-

same amount

isometric

mal-

bad or badly, ill

malcontent

meta-

beyond

metamorphosis

mis-

wrongly

mislead

para-

ancillary, beside

paramilitary, paraphrase

peri-

around, near

perimeter

poly-

many

polymorphous

post-

after

posthumous

pre-

before

preferential

prime-

first

primitive

pro-

favoring, leading to

prognosis

re-

again

recycle

retro-

backward

retrograde

super-

above

supervisor

syn-

together

synchronous

tele-

at a distance

telepathy

trans-

across, through

transmit
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Root Words
ROOT WORD

MEANING

EXAMPLES

aer

air

aeroplane, aerate

am(are)

love

amiable, amorous

ambul

to walk

ambulatory, amble, ambulance, somnambulist

ann(us)

year

anniversary, biannual

aud(ire)

hear

audition, auditorium

bio

life

biology, biography

cede, ceed, cess

to go, to yield

succeed, proceed, precede, recede, secession,
exceed, succession

chron

time

chronology, chronic, chronicle chronometer,
anachronism

cide, cis

to kill, to cut

fratricide, suicide, incision, excision,
circumcision

clud, clus claus

to close

include, exclude, clause, claustrophobia,
enclose, exclusive, reclusive, conclude

corp

body

corporate, corpse

cred

to believe

credo, credible, credence, credit, credential,
credulity, incredulous

cycl

circle, wheel

bicycle, cyclical, cycle, encyclical

dei, div

God, god

divinity, divine, deity, divination, deify

demo

people

democracy, demagogue, epidemic

dia

through, across,
between

diameter, diagonal, dialogue dialect, dialectic,
diagnosis, diachronic

dict

speak

predict, verdict, malediction, dictionary, dictate,
dictum, diction, indict

duc, duct

to lead, pull

produce, abduct, product, transducer, viaduct,
aqueduct, induct, deduct, reduce, induce

dyn, dyna

power

dynamic, dynamometer, heterodyne, dynamite,
dynamo, dynasty

ego

I

egocentric, egoism

equi

equal

equilibrium, equivalent
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ROOT WORD

MEANING

EXAMPLES

fer

to carry

ferry, transfer

flu, flux

flow

effluence, influence, effluvium, fluctuate,
confluence, reflux, influx

flect, flex

to bend

flexible, reflection, deflect, circumflex

graph, gram

to write

polygraph, grammar, biography, graphite,
telegram, autograph, lithograph, graphic

infra

beneath

infrared, infrastructure

jac, ject

to throw

reject, eject, project, trajectory, interject,
dejected, inject, ejaculate

man(us)

hand

manuscript, manipulate

mega

great

megaphone, megalomaniac, megabyte,
megalopolis

meso

middle

mesomorph, mesoamerica, mesosphere

meter

measure

perimeter, micrometer, ammeter, multimeter,
altimeter

micro

small

microscope, micrometer, micrograph

mis

bad, badly

misinform, misinterpret, mispronounce,
misnomer, mistake, misogynist

mit, miss

to send

transmit, permit, missile, missionary, submit,
admit, missive, permission

morph

shape

polymorphic, morpheme, amorphous

mot, mov

to move

motion, promote, movie

multi

many

multitude, multipartite, multiply, multipurpose

neo

new

neologism, neonate, neoclassic, neophyte

omni

all

omnipotent, omnivorous, omniscient

per

through,
intensive

permit, perspire, perforate, persuade

phon

sound

telephone, phonics, phonograph, phonetic,
homophone, microphone

phot

light

photograph, photosynthesis, photon

port

to carry

porter, portable, report, transportation, deport,
import, export
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ROOT WORD

MEANING

EXAMPLES

pon, pos

place

deposit, position, upon, opponent

sanct

holy

sanctify, sanctuary, sanction, sanctimonious,
sacrosanct

scrib, script

to write

inscription, prescribe, proscribe, manuscript,
conscript, scribble, scribe

sect, sec

cut

intersect, transect, dissect, secant, section

semi

half

semifinal, semiconscious, semiannual,
semimonthly, semicircle

sol

alone

soloist, isolated

soph

wise

philosopher, sophisticated

spect

to look

inspect, spectator, circumspect, retrospect,
prospect, spectacle, conspicuous

sub

under, below

submerge, submarine, substandard, subnormal,
subvert

super, supra

above

superior, suprarenal, superscript, supernatural,
supercede

tele

distance, from
afar

television, telephone, telegraph, telemetry

tend, tens

to stretch

extend, tendon, tension

theo, the

God

theology, theist, polytheist

therm, thermo

heat

thermal, thermometer, thermocouple,
thermodynamic, thermoelectric

tract

to drag, draw

attract, tractor, traction, extract, retract, protract,
detract, subtract, contract, intractable

veh, vect

to carry

vector, vehicle, convection, vehement

ven, vent

to come

venture, convention

vert, vers

to turn

convert, revert, advertise, versatile, vertigo,
invert, reversion, extravert, introvert

vid, vis

to see

provide, vision

vita

life

vital, vitality, vitamins, revitalize
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Suffixes
Suffixes are applied to the end of a word. They indicate characteristic qualities.
SUFFIX

MEANING

EXAMPLES

-able, -ible

capable of

understandable, comprehensible

-acy

state or quality of

accuracy

-age

action or state of

breakage

-al, -ial

relating to

abdominal, familial

-an

the nature of

African, Republican, comedian

-ance, -ence

quality or action of

circumstance, obedience

-ant

quality of

defiant, servant

-arium, -orium

place for

aquarium, auditorium

-ary

dealing with

seminary, dictionary

-ate

cause to be

animate, magistrate

-ition, -ation

action or state of

condition, dilapidation

-icle

diminutive

icicle

-dom

under control of

kingdom

-en

quality

golden, broken, brethren

-er

belonging to

farmer, New Yorker

--ess

feminine suffix

lioness, waitress

-et, -ette

small

puppet, marionette

-ferous

producing

coniferous

-ful

full of

beautiful, colorful

-fy, -ify

make

satisfy, fortify

-hood

state of

childhood, boyhood

-ia

name of class or
place

bacteria, Australia

-ian

practitioner or
inhabitant

musician, Parisian

-ic

relating to

historic

-id

a quality

horrid, acid
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SUFFIX

MEANING

EXAMPLES

-ine

a compound

chlorine

-ion

condition or action of persuasion, participation

-ish

similarity or
relationship

childish, reddish

-ism

quality or doctrine of

schism, realism, socialism

-ist

one who practices

chemist, pessimist

-itis

inflammation of

bronchitis

-ive

nature of

creative, receptive

-ize, -ise

make, practice

modernize, advertise

-lent

full of

violent

-less

lacking in

fearless, faceless

-logy

study of

biology, psychology

-ly

having quality of

happily, softly

-ment

act or condition of

resentment

-mony

resulting condition

alimony, testimony

-oid

resembling

ovoid, humanoid

-or

state or action

victor, generator

-osis

process

metamorphosis

-ous

full of

murderous, anxious

-some

like

handsome, fulsome

-tude

degree or quality of

altitude, gratitude

-ward

direction

backward, outward

36

Visual Reading Techniques
People who find it easy to follow instructions, create a visual movie of themselves
doing the task. This enables them to 'see' if more information is required before they
begin. Immediate mental feedback creates a trial run which eliminates mistakes before
they are made.
Ineffective reading typically leaves out visually constructed imagery from the inner
thought stream. As a result the reader has a poor memory and poor contextual analysis
skills. Without imagery to “reality test” one's comprehension, one may pass a totally
anomalous word and fail to notice that it does not fit. Once the reader has a richly
detailed internal picture, which includes color, sound and movement, he will no longer
be able to read past words and concepts that obviously do not make sense, because
these will seem strange in the picture or movie that he has made. For example, a student
reads: “The child was made to do the math problem in front of the class upon the
skateboard.” From his prior picture of a classroom, the student will realize immediately
that the word should be 'blackboard', instead of skateboard, and will self-edit the word.
One of the characteristics of visual storage is speed, so increasing the pace at which
material is covered, with the assistance of speed-reading exercises, usually increases
the powers of visualization. We already discussed how the continued practice of
subvocalization in adult life is the result of developmental failure - the failure to
transcend a kinesthetic or motoric representation and replace it with an auditory mode,
that of inner speech. However there is a further developmental phase, to also acquire
the visual mode of representation.
Those students who can adapt to the visual mode of representation successfully are
multi-sensory; however, there are some students who have difficulty. These are
students who have failed to make the transition between an auditory mode of
representation and a visual mode of representation. In normal development this
transition occurs at about the age of ten. In the case of these students, retention can be
so poor that one sentence later they are unable to remember what they have read. These
students will attempt to retrieve the rote sound of words; they will try to store an
auditory sequence of the word without transferring the words into pictures in their
minds. A student with this problem will frequently state, “I don't remember what it
said.”
It is now known that reading involves both sides of the brain: the left side specializes in
coding and decoding, the right side in synthesis of overall meaning. By using this as an
operational definition, you can determine which side of a student's brain is deficient
when diagnosing his reading ability, and it can be used to formulate a prescriptive plan
of how to improve his reading. For example, when a student is able to code and
pronounce words disproportionately to his comprehension, his left brain is working in
excess of his right brain.
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According to recent (2001) studies with young students by Alan Pavio, the practice of
visualization of the content of materials as it is being read, made the reader’s
understanding more concrete. This had the effect of doubling both short-term and longterm recall, it increased comprehension and the capacity to form inferences, and it also
made it possible for the students to predict much better the content that followed after
the chosen 2,000 word section.
The following technique addresses those students who fall in between the two extremes
of the good visualizer and the student who has no visual capacity at all.
The first step is to check that you have the ability to picture in your mind's eye. Look at
your desk and pretend that this desk is really your bedroom, and that you are on the
ceiling, looking down at the four walls and everything contained inside. Mentally point
to the wall where the bed is, the walls with windows, the door, the shelves, and so on.
Do this exercise again with the layout of the whole house. This exercise will validate
that you can make mental pictures of concrete objects, a right-brain skill.
Read a phrase or sentence out loud. The sentence is the easiest grammatical unit to use
for this particular method. A sentence should be chosen that uses nouns that are
concrete and action verbs, rather than abstract nouns and the verb 'to be', as these will
prevent the use of right-brain picturing abilities.
As soon as you have stopped reading the sentence, close your eyes and picture in your
mind what the sentence described. Notice the color, size, shape, foreground, and
distance of the picture in your mind. This will give you a further idea of your basic
capacity to visualize. Used as a repetitive exercise, this will improve your visualization.
Once you can form a reasonably good mental picture from a sentence you have just
read, the next goal is to find how many pictures you can hold on to. Read out between 3
and 9 visualizable sentences. If you go beyond your capacity, you will lose the first and
second picture. This will tell you your capacity for a sequence of separate pictures.
Practice will improve this ability. People who find it easy to create pictures and take in
large amounts of information have the facility to take information spread out over
several pictures and sequence this information into a movie. When you can do this well,
you will have a seemingly infinite memory capacity, taking advantage of the right
brain's incredible powers (you will probably have noticed how much easier it is to
remember peoples' faces than their names).
Those who have done little visualization in the past, tend to make pictures which are
sparse in detail and poor in quality. They may leave out submodalities, the major
components of our senses. A partial list of submodalities follows, under the headings of
three sensory systems (modalities):
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Visual
shapes
colors
black/white
movement
size
perspective

Auditory
volume
pitch
pace of speech
number of sounds
location of sound
rhythm

Kinesthetic
pressure
temperature
emotions
speed of movement
location of felt sensation
texture

When reading a novel, many people fail to make adequate use of auditory imagery,
even when they are good visualizers. If you use your auditory imagery to give all the
'he said ...' and 'she said ...' dialogue, then your memory of the story will be vastly
improved. When you read a book and use all the forms of imagery, you will experience
the story as a three-dimensional movie in stereophonic sound, with imagery of emotion
and movement, touch, taste and even temperature. You will be totally at one with the
book and your subsequent recall will be nearly perfect. You will hardly be aware of
reading the words, unless there is a gross printing error.
It may be difficult to construct concrete images when reading abstract material such as
philosophy. A student who has both high right-brain and left-brain capacity will tend to
form abstract patterns, rather like modern art, to hang the words and pictures upon.
Modern physics has little that can be visualized as concrete imagery, however, when a
psychologist asked Einstein about his thinking processes, Einstein replied, 'I think in a
combination of abstract visual patterns and muscular sensations; it is only later, when I
wish to speak or write to another person, that I translate these thoughts into words.'
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Defeating the Decay of Memories
The decay of memory capacity is such that an hour after trying to memorize,
approximately fifty percent of the facts may have been forgotten. A day later nearly
everything related to the memory exercise may have evaporated. A graph drawn to
show the way in which people forget would show a sudden, dramatic downward curve
starting about five minutes after the attempted memorization. This assumes that full
attention was given to the spoken or written materials, with understanding; obviously if
little attention was paid or the material was not understood, there would be little to be
remembered! The amount of forgetting passes the fifty percent mark at one hour and
falls to 90% after a day. The curve then levels off at about 90 - 99%.

Suppose instead one could turn this curve around and increase the amount of
remembered facts with the passage of time. Studies have been carried out by Dr
Matthew Erdelyi of New York University which showed that volunteers trying out his
ideas, found themselves remembering twice as much information the day after the
learning had taken place than five minutes after. From these studies practical
techniques have been evolved which enable anyone to reverse the usual forgetting
curve and remember things better as time goes by.
The method is as follows. Suppose you have to attend a lecture or meeting where it is
not possible to take notes or make a recording, yet it is vital to recall the salient points
which were discussed. To ensure effective recall you must set up a program in your
mind which will act as a store for information. Therefore, as the session proceeds make
a mental note of key points which are raised by repeating these subject headings to
yourself in numerical order. Repeat this list from the beginning as each new heading is
added. In this way you can keep a running total of all the successive points that have
been raised. This is possible because your mental speech is much faster than the
vocalized speech that you are listening to, so you can fill in the gaps with your review
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programming. It also helps to accompany each heading with a visual representation of
the subject matter, particularly if that image is striking or humorous, i.e. memorable.
Five or ten minutes after the session ends, find a quiet place where you can sit down
and relax, then go through these key topics in your mind. Do not worry if in this short
space of time quite a lot of the material seems to have been forgotten. Spend a couple
of minutes on this exercise and never strain yourself to recall elusive items. Just make
an educated guess about anything you cannot recall at that time. Repeat each of the
topics to yourself just once and make a written note if you can. This helps the initial
neurological consolidation of the memories from short term to permanent long term
recordings.
About an hour later, have a second recall session, exactly as before, going through all
the topics without undue strain, repeating them to yourself. New aspects and data will
reappear by association. The third session should take place about three hours later, the
next after six hours, preferably before going to sleep. This makes maximum use of the
consolidation occurring during the dreaming process. Repeat the recall procedures three
or four times on each of the second and third days, spacing the sessions out evenly
through the day.

Matthew Erdelyi found that his subjects recalled information most easily if they were
able to call up mental images associated with a particular topic. It seems that the mind
handles images, especially vivid and unusual ones, far more effectively than it deals
with words, numbers, or abstract concepts. You can make use of this fact by briefly
forming a picture of each major topic when it is initially described and later as you
review the topic; this will enhance retention and recall.
If you get stuck at any point make use of the picture association to jog your memory.
Remain relaxed and think of the first thing that the previous item you were able to
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remember reminds you of. This should produce an association of some kind that can be
used as a trigger, leading on to the next link in the chain.
After perhaps up to ten such links have been pulled out of your mind, one of the
missing topics will reappear, like a rabbit out of the conjurer's hat.
Try this review system as an exercise at the earliest opportunity in a real-life situation.
Compare the gain in remembered facts with what you were normally able to hold in
your mind over a period of three or more days. Your memory and your ability to learn
are much, much greater than you may have supposed. The effect of such a review
program is to reduce greatly the rate of forgetting. Instead of the memory dropping off
rapidly by about 80% over the first 24 hours, it can be reinforced by reviews at the
critical consolidations periods and at subsequent intervals, and it can be raised back
towards and then above, that which was initially retained.
The same technique can be applied whenever you study materials that you intend to
remember. It may be thought that with continued study of a subject, the reviews would
accumulate and take over most of your study time. Actually, this is not the case.
Supposing a person studied every day for one hour a day, and in addition set up a
review program for this study. On any one day he would need to review the work from
the study session just finished (immediately after, a few hours after and before going to
bed), and also material from one day, one week, one month and six months before.
Review of work done:

Time taken:

Same day
1 week before
1 month before
6 months before

5 minutes
3 minutes
1 minute
1 minute

Maximum review time
on any one day:

10 minutes

Thus a person spending one hour a day on study would need to spend only a maximum
total of 10 minutes a day to complete all the necessary reviewing, and improve his
memory many times over. Thus a few minutes devoted to review makes the hours spent
studying effective and worthwhile.
To summarize: keep going backward! Make time to stop and reflect. Go back to what
you learned yesterday, the day before, last week, and so on. You still need all of this.
Don’t just go surging forward, letting all your learning evaporate in your wake. Your
success will be measured by how much you’ve consolidated - not on how much you
once learned and then forgot. When you have acquired the discipline of organized
review of previously studied materials, and received the benefits, the procedure will
become automatic and easy.
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Modal Memory &
Fluency in the Generation of Ideas
What are in fact the limiting factors of cognitive capacity? The absolute capacity is set
by genetic factors. However, these kind of limitations would only be reached in a very
few cases with regard to specific skills. Analogies can be made with a computer. The
capacity of a computer is generally described by the number of bytes it can hold in
RAM, its speed of data handling and the sophistication of its programming - in effect
its symbol space, rate of data flow and operational ability. Within the absolute limits set
by the amount of RAM and speed of the CPU, a substantial increase in the speed of a
computer is nevertheless possible. This is achieved by optimizing the software:
improved algorithms may be applied and hand-tuned machine code used in place of the
more abstract computer programming languages.
This relates directly to human abilities in the field of arithmetic. The change from
Roman (I, II, III...) to Arabic (1,2,3...) systems of notation lead to a colossal increase in
cognitive ability. The use of Arabic notation reduced both the redundancy of symbols
for representing quantities and the number of operations for performing calculations.
This new notation opened up the possibilities of modern mathematics and permitted an
internalization of arithmetical operations of some complexity, so calculations became
possible as a purely mental activity.
Once internalized, a mental operation can be viewed against the total content of one’s
personal history, with all its intellectual ramifications. Consequently, new relationships
are discovered when an external model of a process becomes internalized as a thought
process. The creation of hypothetical abstractions becomes possible, and this leads to
the novel conjugation of ideas.
Another example of a cognitive leap that has arisen by the adoption of a new form of
symbolic representation, that involved less redundancy than the previous system, is the
modern form of chemical notation, invented in the last century by Whewoll. As this
form of notation could be held in the mind more easily, and its symbols manipulated
creatively, it opened a pathway for the acceleration evolution of chemical research.
Chemistry, as we know it today, arose through the communication and manipulation of
universally understood symbols. As the mental manipulations of these universal
symbols were subsequently validated by experiment, they could become part of the
observed world.
A major objective of Mind Development is the internalization of mental models and
constructs, to provide us with more universals in our symbol space, the effect of which
will be to increase mental capacity. The prelude to any cognitive function demands
access to memory, because without memory we would be tied to external models, and
introspection would be impossible.
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According to the researches of Teun A. Van Dijk of Amsterdam University into ‘The
Semantics and Pragmatics of Discourse,’ he found that there were global structures of
meaning which play an important part in the cognitive processes of discourse, e.g. in
comprehension and recall. On the basis of these insights we have been able to
formulate a pragmatic approach to the development of memory, and of fluency in the
generation of ideas.
Although there are many mnemonic systems to assist us with the task of memorizing
lists of unconnected words and numbers, these methods are not very effective as a
method of memorizing grammatically connected discourses. The method to be
described is designed to handle a connected discourse, and with practice this technique
may become as automatic as our natural mental processes. As is usually the case with
effective Mind Development, a large amount of drilling leading to over-learning is
required to master and then internalize the mental process, so it becomes an automatic
competence. Hard work for a few weeks followed by a lifetime of appreciating the
gains.
A central limiting factor to both our capacity to understand and to separate connected
discourse, is the rate at which the verbal buffers of the short-term memory can be filled
and emptied. This limit can be circumvented by the exercise of very specific drills. By
the use of such drills verbal IQ will be significantly increased.
Connected discourse, whether a paragraph or a whole passage, may be broken into a
succession of sentences and clauses. These can be assigned to the following categories:
1. Transition
a. “Besides being dangerous, there is another reason why worn brake shoes on a
car should be replaced.”
b. “The first three stages in this program should be clear to you, so let me discuss
the fourth.”
2. Statement of Personal Intent
a. “John Doe has said he will show how his method of dry cleaning is superior to
any other.”
b. “Let us join together tomorrow and go to the polls to elect our candidate for the
District Council.”
3. Cause and Effect Sequence
a. “When cars are driven in excess of 90 miles per hour, the chances of a fatal
accident increase by 100%.”
b. “The burning of a certain type of soft coal releases chemicals into the air which
are corrosive and will seriously damage paintwork on nearby automobiles and
homes.”
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4. Testimony
a. “I have driven a Rolls Royce for fifteen years and have always had exemplary
performance.”
b. “John Smith says that he found our banking services to be the best on the
market.”
5. Literal Analogy
a. “Our workers in Canada can live on a salary of 150 dollars a week. So can
workers in the United States.”
b. “Since baseball is not considered by the courts to be a business project subject
to anti-trust legislation, the same criteria could be applied to all forms of
entertainment.”
6. Time/Order Sequence
a. “The absence of workers on farms today could be cured by encouraging city
dwellers to engage in new forms of homesteading, aided by the grant of
government selected land.”
b. “After the space craft is launched and the propellant stages are jettisoned, the
escape tower is turned loose into the sea, and finally the astronauts are told
whether they are in the proper aspect for orbit.”
7. Concrete Examples
a. “Yesterday there were three instances of shoplifting in this city. One happened
at D.H. Evans, a second occurred at Woolworth’s and the third was at the Co-op.”
b. “Apple computers have significant advantages compared to PCs, for example
their design is immaculate, they offer reliable service for many years, they do not
suffer from viruses, and they are renowned for ease of use.”
8. Figurative Analogy
a. “Our present welfare system is like a car with a cracked cylinder block. It needs
a complete overhaul and the replacement of major parts.”
b. “We might say that local government is like an intelligent but immature youth
who is constantly making a great deal of noise to indicate his presence, but who
seldom has a constructive suggestion to make about his own behavior.”
9. Specific Purpose
a. “The local satellite TV shop is putting out leaflets to convince the residents of
Kensington that they have no need for cable television.”
b. “He moved to the country to have a more relaxed lifestyle but it turned out to be
the contrary.”
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10. Quotation
a. Patrick Henry said, “I regret that I only have one life to give for my country.”
b. Charles Darwin pointed out that, “It is not the strongest of the species who
survive, not the most intelligent, but those who are the most adaptive to change.”
11. Problem Solution Sequence
a. “The number of road deaths could be greatly reduced by requiring all drivers to
take an advanced driving course every five years.”
b. “According to the present tax system, married couples are financially penalized,
which is putting young people off from getting married. This could be corrected
by a revision of the tax system so that husband and wife are taxed as if they are
single.”
12. Hypothetical Examples
a. If cigarettes were not sold in shops and restaurants, people would buy them on
the black market.”
b. “It is possible that you may cross the road on the green light and still be
knocked down by a negligent driver, so it always pays to check for cars before
crossing.”
13. Statistics
a. “Of the 150 students who took their final exams this year, only 83% thought
they had done well enough to pass but in fact 93% actually did pass and
graduated.”
b. “Only 30% of subjects reported alleviation of their problems with
psychoanalytical treatment, whereas 70% were treated successfully with
behavioral methods.”
Note: Some statements can occupy two categories, e.g. 3a and 3b might also be placed
under 6. This list covers the major categories, but there are many further possibilities
such as factual statements, rhetorical questions, interjections, and commands.
Application - Step One. This may be described as an advanced reading skill and it
consists of learning to recognize these 13 major categories of propositions when you
see them in print. Once this has been achieved, you will have a vocabulary of
descriptive macro-statements that can be used to annotate any written material.
Possession of such a vocabulary permits a new cognitive model to be made and
internalized, the result of which is to add an extra dimension to your memory.
Application - Step Two. Invent an example of each category of proposition, working
through the list at random, until you are able to do this easily, further facilitating your
internalized model.
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In-Depth Reading Techniques
Scanning techniques are not really useful for fiction - because you don't want to know
what's going to happen ahead of time! With serious and non-fiction material they are
useful to assess the contents and quality, to provide a context for your study, to find a
particular datum or to decide whether to actually study the material. But it is of little
value to be able to read at 2,000 words per minute if half an hour later 90% of the
information has been forgotten. Reading, as described earlier, includes not only the
recognition and assimilation of the written material, but also understanding,
comprehension, retention, recall and communication.
The most common approach to the study of a new text is the 'start and slog' approach.
The reader opens the book at page 1 and reads through to the end. This might seem the
most obvious approach, but it is in fact an inefficient use of the reader's knowledge and
time and has a number of disadvantages:
• Time may be wasted going over material that is already familiar, or that is
irrelevant to the study in question, or which may be more conveniently
summarized later.
• The reader has no overall perspective until he finishes the text, and possibly not
even then.
• Any information that is retained is usually disorganized; it is seldom well
integrated with the rest of the book nor with the reader's whole body of
knowledge.
• Motivation is low and the reader tends to become bored, dull and tired, leading to
poor reading efficiency.
A linear approach to study is like going shopping by systematically walking along each
street, going into every shop, hoping to find something but not knowing what.
The holistic approach to study parallels the normal activity of shopping: one prepares a
list of what is required, goes only down the relevant streets (noticing other shop
windows on the way in case they contain unexpected items of interest), and visits only
those stores that contain all that one needs, with time and energy to spare.
In-Depth Reading or 'study' is the most complicated and slowest of the reading
processes. After an initial survey or pre-reading (scanning), gathering the context and
main concepts, the in-depth reading involves critical and analytical thinking to
interpret, evaluate, judge, and reflect on information and ideas. There are four main
aspects to in-depth reading:
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• Gathering facts and ideas.
• Sorting facts and ideas for relative importance and their relationship to one
another.
• Measuring these ideas against one's existing knowledge base.
• A process of selection, separating the ideas into those that you wish to remember
or act upon, and ideas that you wish to reject.
In-depth reading techniques are a form of Self-Questioning. As we read we try to
answer questions of HOW and WHY together with the implied suggestions: explain,
describe, evaluate, interpret, illustrate, and define. When reading non-fiction and other
serious material, the full procedure is as follows:
1. Establish Purpose
Reading efficiently is all about these factors: speed, concentration and comprehension.
With in-depth reading, full comprehension is of highest importance, much more than
reading quickly, but a high level of concentration is also necessary. To boost your
concentration it helps to have a high level of motivation for reading the material.
Before you read anything in depth you must determine what you know already about
what you are to read and how will this affect your reading strategy. You need to be
clear about what exactly it is that you want to learn. Answer the following question as
carefully and completely as possible:
What do I want to learn from this material?
Your answer to this question is your purpose for reading. It may help at this stage to
review your current knowledge of the subject. This increases expectancy of what is to
come, and exposes gaps in one's knowledge and a corresponding desire to fill the
vacuum.
2. Survey
A book or publication should be surveyed as follows:
Read the title, any subtitles, jacket summaries (in the case of a book), and identify
the source of the publication, i.e. the author and publisher.
Read the date of publication or copyright. The book may well have gone beyond
its sell-by-date, e.g. a book on electric motors written in 1950 would be irrelevant,
unless perhaps you were trying to mend Grandma's lawnmower.
Read the Preface. Nearly always written last, it will often provide an excellent
summary, and usually a statement of purpose for the book and a note on the
author's perspective on the subject. You will be able to determine what audience
the author has in mind and of what value the publication may be to you. Also scan
the Foreword and Introduction for similar information.
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Analyze the Index. The particular concepts listed and the way in which they are
organized will tell you a particular author's bias and whether or not the book will
cover the ideas that you are trying to get wiser about. Frequently, the Index is a
better guide for these purposes than the Contents page.
Note: It is also a good idea to use the Index to test your understanding and recall,
both before and after reading the book. Chose words at random and summarize
your knowledge about that topic. Then check within the text at the given page
number(s) to see if there are other points you have forgotten or need to learn
about.
Read the Table of Contents too. Note the sequence and check for Chapter
summaries. Chapter summaries are an abstract of the Chapter contents. They will
frequently inform you whether or not a particular publication is suitable for your
purposes.
The next step is to look at the visual material. Read the maps, graphs, illustrations,
charts, and bold headings.
Get a close feel for the actual contents of the book by looking at beginnings and
ends of chapters, subsection headings and anything else which catches the eye bold print, italicized sections, etc. Read any summaries the author may have
provided. If there are study questions at the end of each chapter, you should look
at these also. This will give you an indication of the level of the book in relation to
your present knowledge.
By this point, you should be able to classify the book according to kind and
subject matter. And then to state, succinctly and briefly, what as a whole this book
is about - what the writer is saying and how.
You should take a slightly skeptical view toward the materials you are considering
for use. You should take account of social issues and cultural influences on the
text in question, according to where and when it was written, in comparison to the
situation in your present environment.
You should also by now be clear about the problem or problems the author has
tried to solve by writing this book. In order to determine whether or not the book
is worthwhile for you to read, you need to similarly determine the author’s
objectives in writing the book. Usually this is discussed in the Preface and in your
further survey of the book you will have been able to get a good idea of whether
the book is actually fulfilling the author’s aims.
Now you have completed these steps, then decide to use the book or not.
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3. Revise Purpose
Once you have surveyed the material and gained more information and if you have
decided to use the book, then revise your original purpose for reading the book. Ask
yourself: Why am I reading this? This will establish your specific learning objectives.
One of the best ways to set yourself reading goals is to formulate questions that you
expect the materials to answer. Try putting your questions into the context of the
chapter titles and interesting sub-headings you spotted. In this way, relevant
information will be more obvious and you will feel more involved. The more ‘active’
your reading is, the more parts of your brain are involved and as a result you are more
likely to remember the information.
4. Study in Depth
Keeping in mind what you want to learn, speculate on what the material will tell you.
Begin to read with the satisfaction of your objectives in mind. Sometimes it is
inappropriate to start at the beginning, so decide where to start reading. Your overall
purpose for reading the material is your best guide. Note: the manner in which the
author presents his ideas will demand that you constantly vary the rate of reading and
the reading technique you are using, if you wish to be efficient. If you continue reading
at the same rate for a prolonged period, it is a good indication that you are not reading
flexibly and that you are allowing yourself to become inefficient.
Make notes, jot down main ideas and key words, and use mind maps, flowcharts,
diagrams and representative objects. Visualize as much as possible the content of what
you are reading. It also helps to mark or underline key words and concepts in the book
itself, with a soft lead pencil that can easily be erased, to aid review. If it is your own
book, do not be afraid to use different colored pens; it helps memory and distinguishes
different themes and topics.
Remember to apply your reading skills as you read in-depth, reading vertically as well
as horizontally, which helps you to perceive a larger context. Scan whole phrases at a
time rather than fixating on each word, and allow your peripheral vision to pick up on
the content of sentences that follow. By widening your gaze upon the page, you will see
more contextual information, such as key words and phrases.
To help you concentrate as well as read faster with comprehension, follow your finger
across the page. Following the words at the same speed as your finger. You may not
have time to sub-vocalize the words as you read (to speak them under your breath) but
instead you will find yourself reading them in your inner speech with full
comprehension. Doing this also helps you comprehend properly the first time around,
so you do not need to peek back at what you’ve already read.
Another good technique, when you are looking for one key word in particular in a piece
of text, is to run your finger down the center of the page at a moderate rate. Lo and
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behold, the key word or phrase you are looking for should jump out at you. This will
also help you find your place if you lose concentration or become distracted.
Be prepared to omit sections that are irrelevant, already familiar, padding, repetition,
outdated, or excess examples. Also reject false arguments, such as: over-generalization
from the particular; false premises; undefined sources; misuse of statistics, etc.
Take regular breaks every thirty or forty minutes. After each short rest break, take a
minute to review the previous work: this consolidates the retention.
5. Evaluation
Your thoughts should be organized in such a way as to describe the things that you
have learned that definitely focus on your primary purpose. For this purpose you need
to first read through the entire text and then review the material. Speed reading comes
in handy at this review stage. Your thoughts may be organized in the following way:
Write a few paragraphs about the most important idea or concept that the author
has described, pertaining to your reading purpose. Summarizing - including
paraphrasing the ideas - is very important for making sure that you understand the
information you have read. Often the information will be considerably clarified if
you accompany your précis with a diagram of the relationships described in the
text, or with a flow chart of the sequence of actions prescribed.
List all the further main points the author has made that pertain to your learning
objectives, in order of importance.
Jot down important words or phrases in relation to the ideas listed above. The
most important things to jot down are key people, important events, places, and
dates. These will act as thought joggers or memory cues, which relate directly to
the primary and secondary ideas listed.
Most importantly, note the key sentences throughout the text (if possible
highlighting them with a pen) that contain the main propositions that the author is
making. The important sentences are the ones that express the judgments on which
the author’s argument rests. The heart of his communication lies in the major
affirmations and denials he is making, and the reasons he gives for doing so.
Following on from determining the key sentences, collect these together and write
a passage containing them that summarizes the arguments of the whole book.
In your interpretation of the book, you need to be clear about what the author’s
solutions are. Which of the problems that the author tried to solve did he succeed in
solving? When you are clear about his, you can be reasonably sure you have
understood the book. To help you look deeper into the contents of a book, the following
Questioning Strategies will be useful...
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Questioning Strategies
Continually ask WHO, WHAT, WHY, HOW, WHERE, WHEN, IF and WHICH
questions, as an interactive dialogue between yourself and the study material, in order
to extract the important facts.

The eight questions will help you to better understand and remember what you have
read...
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By keeping these questions in mind, you can continually bring
yourself back to task, i.e. the study of the main Subject you are
trying to Zero onto, which may or may not be the title of the
book. This central point is colored White.
The What question allows you to take a quick survey of your
current knowledge. What additional information do you want to
know about this subject? Think of the color Green.
The Who question helps you to hold in mind any significant
people. Who are/were the people connected with this subject?
Think of the color Pink.
Why classifies purposes. Why is the subject important or why
did the author write about this subject? Think of the color Red.
How clarifies cause and effect sequences, time sequences,
procedure or process instructions, or where the new information
fits into your life. How can I apply this? Think Yellow.
The Where question points to where the action is taking place
or where the new information can be used. Think of the color
Orange
The When question can both denote when a subject takes place
and when you can use the information. Think of the color
Mauve.
The If question explores the implications and consequences of
what is suggested. What then? Think of the color Light Blue.
The Which question asks for something to be identified, chosen
from a range of possibilities. Think of the color Indigo.
With practice, just thinking of the colors or the numbers (0-8) will keep the questions in
mind, and this process will become automatic. Please get used to this number/color
scheme, as it will be used in future Mind Development courses. Learning it now - and
preferably overlearning it so that its use is effortless - will make your further studies
much easier.
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If confusions remain about the content of the book, you can use the following strategy
for asking searching questions. Questions of Recall and Application may be asked,
which make a demand on the right brain hemisphere; alternatively, questions of
Evaluation and Analysis, which make demands on the left hemisphere; or questions of
Comprehension and Synthesis, which make demands on both hemispheres.
One asks how he/she would do an ACTION [Verb] toward a type of PRODUCT
[Noun], relating to the subject being addressed. The most appropriate Category of
questions should be used, with respect to the subject matter. Some example Action
Verbs and Product Nouns are suggested in the table on the following page.
The Action Verbs and Product Nouns may be paired in any combination, for each of
the Categories of questions.
For example, if the subject of ‘Exploration’ is chosen for analysis, one may begin in the
category of Recall:
“Describe [an action verb] a place [a product noun] that was explored in the book.”
One may then, under Comprehension, restate the story, over and over, with clarifying
questions. If an insight is not forthcoming, one may then Evaluate further and
recommend alternative strategies that could be applied to the exploration.
The following table can be quickly scanned for appropriate category/verb/noun
combinations, according to the nature of the subject under consideration.
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Category of Question
RECALL (Right-brain)

APPLICATION (Right-brain)

ANALYSIS (Left-brain)

EVALUATION (Left-brain)

COMPREHENSION (L/R-brain)

SYNTHESIS (L/R-brain)

ACTION (Verb)
recall
describe
locate
select
name
make
change
use
discover
tackle
define
classify
distinguish
separate
check
evaluate
judge
summarize
recommend
criticize
compare
interpret
inter-relate
explain
predict
restate
paraphrase
give example
illustrate
combine
develop
hypothesize
create
originate
design
plan
invent
produce
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PRODUCT (Noun)
experience
event
place
book or film
person
forecast
list
illustration
solution
project
word
object, person or idea
characteristics
parts of a statement
false data
advantage
standard
situation
alternative
error
like & unlike items
analogy
two aspects
implication
result
story
statement
principle
method
reports
invention
alternative action
game
set of rules
machine
experiment
principle
standard

16 types of distorted thinking
Faulty logic is at the root of many thinking errors and a great deal of human pain.
Human beings operate on all sorts of hidden beliefs which become rules (major
premises) against which experiences are weighed and upon which conclusions are
based. If the premise is in error, then a false conclusion will result. For example the
belief that ‘All criticism is meant to hurt’ is an over-generalization. When the person
with this belief is criticized he assumes the critic is trying to hurt him, when the
criticism may have been helpful. Other such personal beliefs may be: ‘Mistakes are
intolerable’, ‘If I’m rejected, I’ll be ruined’, ‘People can’t be trusted’, etc. Of course
most people have thousands of beliefs that are more or less fixed in their mind, forming
a world view and covering such subjects as politics, religion, economics, gender issues,
and so on.
Most people believe in cherished rules, but they result in misinterpretations, poor
decision-making, lowered self-esteem and stressful emotions. They were usually
originally made or adopted as the result of a period in the person’s life when they
seemed to make sense: to be a solution or justification for their situation.
The following list will help you identify the variety of distortions and irrationalities that
are often included in the literature you read and also into your own interpretation of it.
1. Tunnel vision
Example: ‘I expect it’ll be another boring party’. It is being stuck in a mental groove. In
particular you look for that which confirms your fear or prejudice, remember it from
the past and expect it in the future. You ignore other points of view or the possibility of
alternative solutions.
2. Awfulizing
Example: ‘I can’t bear going on these awful buses’. This attitude is saying that it’s
unacceptable if things aren’t as you would prefer them to be. You take the negative
aspect of a situation and magnify it. To handle this, recognize when you use words like
terrible, awful, disgusting, etc. and in particular the phrase ‘I can’t stand it’. Examine
their rationality.
3. Black & White Thinking
Example: ‘You’re either for me or against me’. Things are black or white, wonderful or
terrible, a great success or a total failure, brilliantly clever or really stupid, a certainty or
a complete mystery, friend or enemy, love or hate - there is no middle ground, no room
for improvement, no room for mistakes. Judgments on self and others swing from one
emotional extreme to another and are easily triggered. It is important to remember that
human beings are just too complex to be reduced to dichotomous judgments, and that
all qualities fall somewhere along a continuum, containing elements of either extreme.
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4. Generalization
Example: ‘I’ll never be any good at tennis’ after one poor game. In this distortion you
make a broad, generalized conclusion, often couched in the form of absolute
statements, based on a single piece of evidence. If something bad happens once, you
expect it to happen over and over again. If someone shows evidence of a negative trait,
this is picked up on and exaggerated into a global judgment. This inevitably leads to a
more and more restricted life and your view of the world becomes stereotyped. Cue
words that indicate you may be over-generalizing are: all, every, none, never, always,
everybody and nobody. To become more flexible use words such as: may, sometimes
and often, and be particularly sensitive to absolute statements about the future, such as
‘No one will ever love me’, because they may become self-fulfilling prophecies.
5. Assumption
Example: ‘Nothing can change the way I feel’. Making an assumption, presupposes
knowledge that you do not have. Assumptions are often popular beliefs that have been
adopted without examining their basis in fact, such as ‘I’m over the hill now that I’m
forty’. Making decisions based on assumptions may lead to disaster, as when an
executive assumes that a new product will sell well, having made no market research.
Often, taking things for granted causes people to be blind to possible solutions assuming no-one can help them, a couple’s marriage may go on the rocks, when they
could seek counseling. Question: what leads you to believe this? Why do it this way?
Who says? What alternatives are there? What would happen if you did? What would
happen if you didn’t?
As a practical matter, all of us must proceed with the business of living by relying on
‘maps’ of the world which we have taken on trust and which we have not tested and
often cannot test. To supplement personal experience, we absorb a constant stream of
reports, descriptions, judgments, inferences and assumptions coming from a multitude
of sources. From this abundance of stored information, you piece together a mental
‘model’ of the world and its workings that literally becomes your world view.
However, people do vary considerably in the extent of their misinformation and in the
degree to which they actively seek out new information, take opportunities to correct or
update their mental models, and expose themselves to new experiences.
6. Projection
Example: ‘I know he doesn’t like me’. Making false assumptions about what other
people think depends on a process called projection. It is like mind-reading - putting
words into peoples’ mouths. You imagine that people feel the same way you do and
react to things the same way. If you get angry when someone is late, you assume that
another will feel the same way about you or others, in that situation. If you don’t like
yourself, you assume others also think that way. The answer is not to jump to
conclusions about what other people think and feel.
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7. Negative thinking
Example: ‘We haven’t seen each other for two days - I think the relationship is falling
apart’. You read a newspaper article about some misfortune and wonder if that could
happen to you. Predicting negative consequences is a defense, to protect oneself from
disappointment by expecting the worst. Consider, what are the realistic odds of that
happening?
8. Self-consciousness
Example: ‘Quite a few people here seem smarter than I am’. This is the introverted
tendency to relate everything around you to yourself, to think people must be judging
you, or to think that everything they do or say is a reaction to something about you. It is
the habit of continually comparing yourself to other people, based on the underlying
assumption is that your worth is questionable. You are therefore continually forced to
test your value as a person by measuring yourself against others. If you come out better
you have a moment’s relief; if you come up short, you feel diminished. Your worth
doesn’t depend on being better than others, so why start the comparison gamble?
9. Blame
Example: ‘It’s your fault we’re in debt’. If you see yourself as externally controlled,
you see yourself as helpless, a victim of fate or ‘the system’. You don’t believe you can
really affect the basic shape of your life, let alone make any difference in the world, so
you try and manipulate others to take care of your interests. Someone else is to blame
and is responsible for your pain, your loss, your failure. The truth is that we are
constantly making decisions and every decision affects and steers our lives. It is your
responsibility to assert your needs, to say no or go elsewhere for what you want. In
some way we are responsible for nearly everything that happens to us, including our
distress and unhappiness. Taking responsibility means accepting the consequences of
your own choices. Ask yourself: ‘What choices have I made that resulted in this
situation? What decisions can I now make to change it?’
The opposite distortion is also very common - the fallacy that makes you responsible
for the pain or happiness of everyone around you. You carry the world on your
shoulders. You have to right all wrongs, fill every need and balm each hurt; if you don’t
you feel guilty and turn the blame on yourself. Blaming yourself means labeling
yourself inadequate if things go wrong. With this viewpoint you are very easily
manipulated. The key to overcoming this fallacy is to recognize that each person is
responsible for himself - taking responsibility doesn’t imply that you are also
responsible for what happens to others. Remember, part of respecting others includes
respecting their ability to overcome or accept their own pains, make their own decisions
and be in control of their own lives.
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10. Unfairness
Example: ‘It’s not fair, he should take me out more often’. The consideration of
unfairness results from resentment that the other person does not want or prefer the
same as you, or that events do not turn out in your favor. The person gets locked into
his or her own point of view, with a feeling of ever-growing resentment. Be honest with
yourself and the other person. Say what you want or prefer, without getting involved in
the fallacy of unfairness: that people and situations shouldn’t be the way they are.
11. Emotional reasoning
Example: ‘I feel depressed, life must be pointless’. You believe that what you feel must
be true - automatically. If you feel stupid then you must lack intelligence. If you feel
guilty then you must have done something wrong. If you feel angry, someone must
have taken advantage of you. However, there is nothing automatically true about what
you feel - your feelings can lie to you, they can be based on misconceptions. If your
feelings are based on distorted thoughts, then they won’t have any validity. So be
skeptical about your feelings and examine them as you would a used car.
12. Manipulation
Example: ‘If we had sex more often, I’d be more affectionate’. The only person you
can really control or have much hope of changing is yourself. When you pressure
people to change, you are forcing them to be different for your own benefit. Strategies
for manipulating others include blaming, demanding, withholding and trading - in order
to make the other feel obliged. The usual result is that the other person feels attacked or
pushed around and resists changing at all, or feels resentful if they do. The underlying
fallacy of this thinking style is that your happiness depends on controlling the behavior
of others. In fact your happiness depends on the many thousands of large and small
decisions you make during your life.
13. Shoulds
Example: ‘You should never ask people personal questions’. In this distortion, you
operate from a list of inflexible rules about how you and other people should act. The
rules are right and indisputable. Any particular deviation from your particular values or
standards is bad. As a result you are often in the position of judging and finding fault.
People irritate you, they don’t act properly or think correctly. They have unacceptable
traits, habits and opinions that make them hard to tolerate. They should know the rules
and they should follow them. Of course, the answer is to focus on each person’s
uniqueness: his or her particular needs, limitations, fears and pleasures, and
consequently different values. Personal values are just that - personal.
You are also making yourself suffer with shoulds, oughts and musts (or their
negatives). You feel compelled to do something or be a certain way and feel guilty if
you don’t, but you never bother to ask objectively if it really makes sense. Some people
beat themselves up constantly for being incompetent, insensitive, stupid, too emotional,
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etc. They are always ready to be wrong. The psychiatrist Karen Horney called this the
‘tyranny of the shoulds’.
14. Got to be right
Example: ‘I’ve been doing this longer than you, so I know what I’m talking about’. In
this distortion you are usually on the defensive, needing to prove to yourself and others
that your views, assumptions and actions are all correct. You never make mistakes! If
you’ve got to be right, you don’t listen. You can’t afford to - listening might reveal that
you are wrong sometimes. Your opinions rarely change because if the facts don’t fit
what you already believe you ignore them. This makes you lonely, because being right
seems more important than an honest, caring relationship.
The key to overcoming being right, is active listening - making sure you really
understand what’s been said to you, to appreciate the other’s point of view and what
you can learn from it, which is effort better spent than in devising rebuttals and attacks.
Remember that other people believe what they are saying as strongly as you do, and
there is not always just the one right answer.
15. Heaven’s reward
Example: ‘I worked and raised these kids and look what thanks I get’. This distorted
thinking style accepts pain and unhappiness because ‘those who do good are rewarded
in the end’. You expect all your sacrifice and self-denial to pay off, as if there was
someone keeping score. You feel hostile and bitter when the reward doesn’t come. In
reality the reward is now. Your relationship, your progress toward your goals, and the
care you give to those you love, should be intrinsically rewarding. If not, you need to
rearrange your activities to provide some here-and-now reward, dropping or sharing the
activities that chronically drain you - Heaven is a long way off and you can get very
tired waiting.
16. Rose Tinted Spectacles
Example: ‘If I intend everything to go well then I’m sure it will’. Often this is the
product of wishing rather than genuine willing, which is backed up by actions. In a
certain way, one is out of touch with reality. The extreme form of this distortion is
found in mania. Here we are concerned with lesser phenomenon: overconfidence, no
planning for failure (no plan B or Z), over-elation, self-esteem not based on
competence, heedlessness of danger and many others. With wisdom comes a measure
of caution, based on experience.
Frequently, several Distortions are combined in a statement, and the statement fits into
several categories of Distortion. These are commonly Rationalizations - i.e. seemingly
plausible explanations, excuses or justifications, which in fact are ignoring or fudging
the real issue. For example. “I don’t need to work hard on this job because no one else
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will,” is an assumption, a generalization, negative thinking, tunnel vision, projection,
and so on.
The best way to practice identifying the above thought distortions in the books you read
as well as in everyday life, is to invent further examples of each category of thought
distortion, until you can do this easily and without hesitation. Then go on to pay
particular attention to one of the distortions each day, and notice whenever it is used by others or by yourself!

Reading Speeds
When you are inspecting the book, to decide whether it is worth reading or as a
preliminary step to determine what the book is about and how it is organized, you will
be turning the pages, dipping in here and there, reading a paragraph or two, sometimes
several pages in sequence - looking for key words and useful summaries. In this
process, your speed reading skills are most useful, and it can be very fast to check out a
book in this way. At this stage you ignore words, concepts and passages that you don’t
understand - you are looking at this point for what you do understand.
Incidentally, this is a very active sort of reading. It is impossible to give any book an
inspectional reading without having all of one’s faculties awake and working. Think of
yourself as a detective, looking for clues to a book’s general theme and approach, alert
for anything that will make it clearer.
We have learned, earlier in this course, to be able to read quickly. We have improved
our reading skills and dropped the bad habits learned as a child. We learned to skim
quickly through materials and that is useful for inspecting a new book. But it is
important to realize that after the inspectional stage we cannot expect to read at
lightening speed and at the same time deal with misunderstood words, unclear
concepts, making judgments of the author’s meaning, logic and intentions. This
requires a measured approach. For in-depth reading, we need to vary the rate of reading
in accordance with the nature and complexity of the material. Some inessential
passages may be read very quickly; other parts of a book may require a great deal of
contemplation, dwelling over each word, defining its meaning and how it inter-relates
with the others.
It is wasteful to read a book slowly that deserves only a fast reading; speed reading
skills can help you solve that problem. But no matter how quickly a person reads, he
will be no better off if - as is too often true - he does not know what he is looking for
and does not know when he has found it. Without such comprehension it is a waste of
time reading the full contents of a book.
Different texts and different reasons for reading will mean that you should adjust the
speed at which you read. Increase speed when:
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▪ Text is simple or familiar.
▪ Unnecessary examples are provided.
▪ Unnecessary elaboration or explanation is provided.
▪ Broad, generalized ideas are being presented.
▪ When ideas are being restated.
Decrease speed when:
▪ Unfamiliar terminology is being used.
▪ The text is complicated.
▪ When detailed information is to be extracted.
Be sure that you are using the correct prescription for your glasses, if you need them. If
you have any doubt or if reading is any sort of strain, then get your eyes tested. And
make sure that for in-depth reading you are in a suitable environment, i.e. well lit, quiet
and free from distraction. If you struggle to concentrate, try reading often but for
shorter periods. Your level of concentration should improve naturally with time.

Summary of in-depth reading
The practice of in-depth, analytical reading consists primarily of asking questions while
you read - questions that you yourself must try to answer in the course of reading. If
you ask no questions, you get no answers! This applies to anything worth reading - a
book, an article or even an advertisement.
Before you even pick up the book you need to have defined a purpose, what it is you
are looking for: “What is my purpose for reading this book?”
In your initial survey of the book, you are asking: “What is this book about?” You
classify the book according to kind and subject matter, and you see how the author
develops this theme throughout the book. You can then define the problem the author
is trying to solve or the need he is attempting to fill by writing the book, and you can
see if this aligns with your purpose. You may need to redefine your purpose now that
you have a good idea of what the book is about.
Next you continue to read the book in depth. You ask yourself “What is being said?”
and also “How?” and “Why?” You interpret and understand all of the ideas, assertions
and arguments that constitute the author’s particular message.
Reading a book should be a conversation between you and the author. Presumably he
knows more about the subject than you do, or has differing views that you are not yet
informed about, otherwise you would not be bothering with your reading of it. In order
to understand, the learner needs to question both himself and the teacher. He even has
to be willing to argue with the teacher, once he understands what the teacher is saying.
For this reason, it’s a good idea to highlight and make notes of your agreements or your
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differences with the author. This also helps to keep you active and thinking and aids
your memory.

Determining the Truth
Your mind serves as a mental map and dictionary. It contains all of your past
experiences, thoughts and ideas. Your past, stored in your memory, contains the data
you use to weight alternative actions, to predict their consequences and to decide which
actions to take. Based on what you have done in the past, you decide what is the best
thing to do in the future. The process is not always a conscious one and is similar to
how the mind functions when you read.
Below your level of consciousness, many things are happening as you read. What you
are reading is related to what you have just read as well as to everything you have ever
read and experienced. What you are reading is mentally condensed and abstracted so
that, while you cannot remember the text verbatim, you can recall its gist and many of
the facts and details.
At the same time, what you are reading prepares you for the next word, sentence or
paragraph. You anticipate what is coming and may even add your own emphasis and
interpretation - beyond what the author actually writes - based on your own
preconceptions, assumptions, beliefs and prejudices.
A good reader is aware of this and will actively question, probe and examine while
reading. What is the author saying? Why is he saying it? Does it make sense? How
does it compare with my own opinions? Uncertain words are not allowed to pass with
only a guess at their meaning. Therefore comprehension is smooth. Where it is not, the
effective reader goes back to discover why.
Your experience of life makes up your own viewpoint whilst reading. However, thanks
to the new ideas and information you are reading, often you can supplement or adjust
your views and understanding of the world. You can compare your own experiences
with those of others, and determine where either they or you have been going wrong.
You can relate what you read to your own life and try out what you learn. As the limits
of your mind become expanded you are better able to make your own decisions.
This process of exchanging older, narrower, patterns of thought for newer, broader ones
is the basis for Man’s individual and social development. However, you want your new
viewpoints to be soundly based on objective reality, and not just replacing one man’s
beliefs for another’s. Whom should you believe? How do you know what’s true?
When you have read a book and you are sure that you understand all that was written,
you are obligated, if you are reading seriously and with purpose, to ask yourself: “Is
the book true?” as a whole and also in its parts. You need to make up your own mind.
Knowing the author’s mind is not enough.
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Conversations between people who confront each other are only worthwhile when they
are carried on respectfully, with each listening fully to the other and considering what
they have to say. If the book is of the sort that conveys knowledge, the author’s aim
was to instruct. He has tried to explain or convince his reader about something. His
effort succeeds if the reader finally says, “I get it, you’ve convinced me that such and
such is true or at least probable.” But even if the reader has doubts, the author’s
intention and effort should be respected. The reader owes him a considered judgment.
If he cannot say, “I agree,” he should at least have grounds for disagreeing or disputing
the given evidence, or even for suspending judgment on the question.
Just as we expect the author to back up his opinions, our own opinion that something is
true or false (or undecided) is an unsupported judgment if we have no reason for the
statement other than our personal feeling or prejudice. There is are a couple of useful
tests to apply here:
1. As a test of understanding, ask yourself if you can give a concrete example
of a point that you feel you understand. If you really understand then you will
be able to think of examples.
2. If you are challenging an author’s views you need to be able to restate them
in your own words; if you cannot do that then you do not understand well
enough or you are not familiar enough with what he wrote to be able then to
criticize or judge it.
Specific criteria for criticism are:
• Statements that are uninformed
• Statements that are misinformed
• Statements that are contradictory
• Statements that are illogical or incomplete
Your dictionary and encyclopedia, as well as library and Internet searches, are
resources you can use before making such judgments.
For everything that the reader decides is indeed valid, he needs to ask further: “What is
the significance of that? How can I apply it?” If the book has not only informed you
but also enlightened you, it is necessary to seek further enlightenment by asking what
else follows, and what is further suggested or implied.
It is necessary to periodically review the work you have done and place it into the
context of all the other information you have collected in the same or related
disciplines. Reviewing regularly will help to consolidate the ideas and information in
your long-term memory. This should be done immediately after a period study, again
after a few days, again after a few weeks and then after a few months.
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Sometimes the task we begin with is not a simple one, but rather one of those perennial
problems with which thinkers have struggled for centuries, and about which intelligent
men have disagreed and will probably continue to do so. The truth about a problem of
this sort is not found so easily. The truth is likely to be found, not so much in one set of
answers to the questions but in the conflict of opposing answers drawn from a range of
carefully chosen books, many of which may have persuasive evidence and convincing
reasons to support them. To analyze this ‘discussion’ by the authors of our problem, we
need to demonstrate how the questions are answered differently by the different authors
and try to say why, with reference (and when necessary cross-reference) to their texts.
Only then can we claim to have understood it and be in a position to make a
contribution to the discussion ourselves.
The comparison of one idea, thought or system to another is an essential part of our
thought process, to determine the truth. Similarities and differences are noted. Theories
relate the facts, and explain the similarities and differences, and to the extent that they
are correct, they accurately predict the future. This is the scientific method and it is just
as appropriate in the world of ideas as that of objects.
Another indication of truth is consistency. Is the book consistent throughout the whole
or are there inconsistencies and contradictions? Be aware that among conflicting
opinions, one may be completely true and the rest false, but it is also possible that each
expresses just some portion of the whole truth - or on the other hand that all the
conflicting opinions may be false, just as it is possible for an opinion to be false on
which all seem to agree.
And then we need to look outside. How do the ideas, viewpoints, interpretations and
facts presented in the book compare with others in the field? On what do the experts
agree and on what do they disagree? What alternative explanations are there, apart from
those of the ‘authorities’? Of course, as far as you are concerned, what you see and
what makes sense to you is the crux of the matter, but that is a shifting scenario until
the constituents are adequately defined for you to have a clear and focused picture.
This kind of detached and objective analysis can serve to clarify the issues, clear away
the deadwood, and prepare the way for an original thinker to make a breakthrough.
Maybe that person will be ourselves. Without the work of analysis, that might not have
been possible, for the dimensions of the problem might not have been visible.
We may divide books ands articles into three classes:
1. Novels and stories, intended for relaxation and for imaginative enjoyment.
2. Books of travel, biography, history, literature, politics, and human subjects
generally, intended to instruct or elevate.
3. Textbooks and technical works, intended to give full and exact information on
the subjects treated in them.
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The last class of books are not for reading but rather for study. Should they be read
slowly with meticulous attention to detail? Yes, but preview first. Read your current
chapter quickly to get your highlights, the main tendencies, the chief headings or topics.
Then go over the section again with close attention to the detail.
In our study of a complex subject we have to deal with such a vast amount of ideas that
it’s not practical to give equal attention to each point as it comes up. That is like the
person who meets up with a dog, and first looks at its nose, then eyes, ears, neck,
shoulders, back, rump and tail, and then declares, “Ah, that is a dog.” An intelligent
person will take one look and see that it is a dog, and then study it in detail if he wants
to do so. When the main topic is clear, then turn to the detail. Then very soon the
apparent multiplicity of detail will disappear, as the ideas connected with the main topic
become consolidated in the mind.
When you are reading imaginative literature, of course the initial survey of the material
is inappropriate. You have to decide to read it based on the author’s reputation, a
recommendation, or the opinions of reviewers. But you still need to understand what
the book is about as a whole. You need to be able to discern the plot and action, and to
be clear about the roles that various characters play. And then to be able to make a
reasoned judgment of the work: is it a likely story? Does the work satisfy you
emotionally, intellectually and aesthetically? In which case why or why not?
You can apply the above principles to the Special Study that follows, of William
Golding’s novel, “Lord of the Flies.”
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Special Study: ‘Lord of the Flies’
William Golding’s novel “Lord of the Flies” was published in July
1954. It is required reading for this course since we will be using it
as a Special Study and example of in-depth reading. If you do not
already have it, you can borrow it from a local library or purchase it.
Click on the book cover to buy it from Amazon.com or here:
http://www.amazon.com/exec/obidos/ASIN/0399501487/toolsfortransfor/
We suggest you first read the book through for enjoyment. Then
start an in-depth, analytical reading to obtain the full meaning of
Golding’s text.
To remind you of the book’s contents here is a summary:

Summary
During wartime, a plane carrying a group of British schoolboys is shot down over the
Pacific. The pilot of the plane is killed, but many of the boys survive the crash and find
themselves deserted on an uninhabited island, where they are alone without adult
supervision. The novel begins with the aftermath of the crash, once the boys have
reached the island. The first two boys introduced are the main protagonists of the story:
Ralph is among the oldest of the boys, handsome and confident, while Piggy, as he is
derisively called, is a podgy asthmatic boy with glasses who nevertheless possesses a
keen intelligence. Ralph finds a conch shell, and when he blows it the other boys gather
together. Among these boys is Jack Merridew, an aggressive boy who likes to be leader
of his gang. Ralph, whom the other boys choose as chief, leads Jack and another boy,
Simon, on an expedition to explore the island. On their expedition they determine that
they are, in fact, on a deserted island and decide that they need to find food. The three
boys find a pig, which Jack prepares to kill but finally balks before he can actually stab
it.
When the boys return from their expedition, Ralph calls a meeting and attempts to set
rules of order for the island. Jack agrees with Ralph, for the existence of rules means
the existence of punishment for those who break them, but Piggy reprimands Jack for
his lack of concern over long-term issues of survival. Ralph proposes that they build a
fire on the mountain which could signal their presence to any passing ships. The boys
start building the fire, but the younger boys lose interest when the task proves too
difficult for them. Piggy proves essential to the process: the boys use his glasses to start
the fire. After the boys start the fire, Piggy loses his temper and criticizes the other boys
for not building shelters first. He worries that they still do not know how many boys
there are, and believes that one of them is already missing.
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While Jack tries to hunt pigs, Ralph orchestrates the building of shelters for the boys.
The littlest boys have not helped at all, while the boys in Jack's gang, whose duty is to
hunt for food, have spent the day swimming.
The boys soon become accustomed to the progression of the day on the island. The
youngest boys, known generally as the "littluns," spend most of the day searching for
fruit to eat. When the boys play they still observe some sense of decency toward one
another, despite the lack of parental authority. Jack continues to hunt, while Piggy, who
is considered an outsider among the boys, proposes building a sundial.
A ship passes by the island, but does not stop, perhaps because the fire has burned out.
Piggy blames Jack for letting the fire die, for he and his hunters have been preoccupied
with killing a pig at the expense of their duty. In response Jack punches Piggy, breaking
one lens of his glasses. Jack and the hunters chant, "Kill the pig. Cut her throat. Bash
her in," in celebration of the kill, while Maurice pretends to be a pig and the others
pretend to attack him.
Ralph becomes concerned by the behavior of Jack and the hunters and begins to
appreciate Piggy's maturity. He calls an assembly in which he criticizes the boys for not
assisting with the fire or the building of the shelters. He insists that the fire is the most
important thing on the island, for it is their one chance of rescue, and declares that the
only place where they should have a fire is on the mountaintop.
Jack then yells at the littluns for their fear and for not helping with hunting or building
shelters. He proclaims that there is no beast on the island, as some of the boys believe,
but then a littlun, Phil, tells how he had a nightmare and when he awoke saw something
moving among the trees. Simon admits that Phil probably saw him, for he was walking
in the jungle that night. The littluns begin to worry about the supposed beast, which
they conceive to be perhaps a ghost.
When Ralph attempts to assert the rules of order, Jack asks rhetorically who cares about
the rules. Ralph in turn insists that the rules are all that they have. Jack then decides to
lead an expedition to hunt the beast, leaving only Ralph, Piggy and Simon. Piggy warns
Ralph that if Jack becomes chief then the boys will never be rescued.
That night, during an aerial battle, a pilot parachutes down onto the island. The pilot
dies, possibly on impact. The next morning, the twins Sam and Eric (“Samneric”) are
adding kindling to the fire when they see the pilot and believe him to be the beast. They
scramble down the mountain and awake Ralph. Jack calls for a hunt, but Piggy insists
that they should stay together, for the beast may not come near them then. Jack claims
that the conch is now irrelevant, and takes a swing at Ralph when he claims that Jack
does not want to be rescued. Ralph decides to join the hunters on their expedition to
find the beast, despite his wish to rekindle the fire on the mountain. When they reach
the other side of the island, Jack wishes to build a fort near the sea.
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The hunters, while searching for the beast, find a boar that attacks Jack, but Jack stabs
it and it runs away. The hunters go into a frenzy, lapsing into their "kill the pig" chant
once again. Ralph realizes that Piggy remains with the littluns back on the other side of
the island, and Simon offers to go back and tell Piggy that the other boys will not be
back that night. Ralph realizes that Jack hates him and confronts him about that fact.
Jack mocks Ralph for not wanting to hunt, claiming that it stems from cowardice, but
when the boys see what they believe to be the beast they all run away.
Ralph returns to the shelters to find Piggy and tells him that they saw the beast, but
Piggy remains skeptical. Ralph dismisses the hunters as boys with sticks, but Jack
accuses him of calling his hunters cowards. Jack attempts to assert control over the
other boys, calling for Ralph's removal as chief, but when Ralph retains the support of
the other boys Jack runs away, crying. Piggy suggests that, if the beast prevents them
from getting to the mountaintop, they should build a fire on the beach, and reassures
them that they will survive if they behave with common sense.
Jack claims that he will be the chief of the hunters and that they will go to the high rock
where they plan to build a fort and have a feast. The hunters kill a pig, and Jack smears
the blood over Maurice's face. They then cut off the head and leave it on a stake as an
offering for the beast. Jack brings several hunters back to the shelters, where he invites
the other boys to join his tribe and offers them meat and the opportunity to hunt and
have fun. All of the boys, except for Ralph and Piggy, join Jack. Meanwhile, Simon
finds the pig's head that the hunters had left. He dubs it the Lord of the Flies because of
the insects that swarm around it He believes that it speaks to him, telling him how
foolish he is and how the other boys think that he is insane. The pig's head claims that it
is the beast, and mocks the idea that the beast could be hunted and killed.
When Simon sees the dead pilot that the boys perceived to be the beast and realizes
what it actually is, Simon rushes down the mountain to alert the other boys of what he
has found. Meanwhile Ralph and Jack argue over who will be chief. When Piggy
claims that he gets to speak because he has the conch, Jack tells him that the conch does
not count on his side of the island. The boys panic when Ralph warns them that a storm
is coming. As the storm begins, Simon rushes from the forest, telling about the dead
body on the mountain. The boys descend on Simon, thinking that he is the beast, and
kill him.
Back on the other side of the island, Ralph and Piggy discuss Simon's death. They both
took part in the murder, but attempt to justify their behavior as acting out of fear and
instinct. The only four boys who are not part of Jack's tribe are Ralph and Piggy and the
twins, Samneric, who help tend to the fire. At the castle rock, Jack rules over the boys
like a tyrant. He has kept one boy tied up, and instills fear in the other boys by warning
them about the beast and the intruders. When Bill asks Jack how they will start a fire,
Jack claims that they will steal the fire from the other boys. Meanwhile, Ralph, Piggy
and the twins work on keeping the fire going, but find that it is too difficult to do by
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themselves. That night, the hunters attack the four boys, who fight them off but still
suffer considerable injuries. Piggy learns the purpose of the attack: they came to steal
his glasses.
After the attack, the four boys decide to go to the high rock to appeal to Jack as
civilized people. They groom themselves to appear presentable and dress themselves in
normal clothes. When they reach the rock, Ralph summons the other boys with the
conch. Jack arrives from hunting and tells Ralph and Piggy to leave them alone. When
Jack refuses to listen to Ralph's appeals to justice, Ralph calls the boys painted fools.
Jack takes Samneric as prisoners and orders them to be tied up. Piggy asks Jack and his
hunters whether it is better to be a pack of painted Indians or sensible like Ralph. In
response, Roger tips a rock over onto Piggy, causing him to fall down the mountain to
the beach. The impact kills him. Jack confirms himself chief and hurls his spear at
Ralph, who runs away.
Ralph hides near the high rock, where he can see the other boys, whom he no longer
recognizes as civilized English boys but rather as savages. He crawls near the place
where Samneric are serving as guards. They tell Ralph that Jack is planning a hunt for
him tomorrow, and he will surely be killed unless he finds a clever place to hide. Ralph
tells them that he'll hide in the thicket near the high rock.
The next morning, Roger sharpens a stick at both ends, signaling the time for another
big hunt and showing that now Ralph has become the beast the boys must kill. Soon
Samneric tell the others where Ralph is hiding, betraying their loyalty to him. This
devastates Ralph, who can't reason any longer. Golding explains his feelings, "There
was no Piggy to talk sense. There was no solemn assembly for debate nor dignity of the
conch."
The rest of the final chapter is dedicated to the hunt which almost kills Ralph several
times. In desperation, Ralph runs out into the ocean, trying to escape Jack and the
savages. To Ralph's surprise, he almost runs into a naval officer, who asks what is
going on and where the adults are. Ralph tells him that two people have been killed.
The puzzled officer takes Ralph and the others aboard, and their deadly battle is over.
Golding explains, "Ralph wept for the end of innocence, the darkness of man's heart,
and the fall through the air of the true, wise friend called Piggy." In this way, though
the boys are rescued, the novel has anything but a happy ending.
Next we will ask some searching questions about the book and the subjects touched on
by the book. Do your best to answer them and if necessary refer to the book’s text as
well as to the Character Profiles, description of the book’s Themes and Metaphor
Analysis that follow the Questions.
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Questions
Typical of the classic novel, which generations of readers continue to find inspiring,
Lord of the Flies raises many fascinating questions. Are human beings evil? How does
evil arise? What is the nature and consequence of isolation? What is the origin of
superstition and religion? Why and how do we chose our leaders? What are a leader’s
responsibilities?
The following questions are posed to help you probe the depths of this book, and to
practice the kind of analysis that enables you to obtain the real benefits of quality
literature. Answer the questions in writing, in as much detail as you feel fully answers
the question. And then give your answer again, speaking out loud and not looking at
your written answer. These actions will help to connect your mind and body, so that
your understanding is not just intellectual, and it will be retained in long-term memory.
Why do you think Golding chose an island as the setting for this story?
How might this story turn out differently if the people stranded on the island had been
adults?
What are the ten events in the book that you consider to be the most important? Make a
map of the island and indicate their locations on the map.
Which of the boys in Lord of the Flies knew each other before landing on the island?
Does their previous acquaintance make a difference to their loyalties and behavior?
The boys separate Piggy from themselves in a number of ways, dehumanize him and
make his feelings seem unimportant. How exactly do they achieve this?
Do you see aspects of your own personality reflected in the various characters of the
book?
Do any of these characters remind you of persons in your own life experience, such as
at work, among your friends and in your family?
If there was no police nor forces of authority in your world today, what would you do?
What do you think others would do, and how do these actions compare to those of the
boys on the island?
Do you think that Golding is right about the evil inherent in Man? Or do you believe
that each individual is different - or a combination of the two? Can you see evidence for
your view in the novel, even if Gosling did not intent to represent it?
Why do you think Golding omits female characters from Lord of the Flies? How would
the novel likely be different if there were some girls, or all girls, on the island?
Give some examples of violence, in real life or other novels, against those who differ
from or rebel against the group?
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Faced with no external enemies, the group seems compelled to invent them, such as the
beast and amongst each other. Do people feel the need to have enemies of some kind?
Why would they go so far as to invent them?
Are there leaders from business and politics today who resemble Jack? In what way do
they resemble him?

Background to the book
Lord of the Flies is both an adventure story and a book about boys, closely connected
with their school life, in particular at the boarding school. Golding was himself a
teacher of English and classics at a boarding school in Salisbury, England. He left in
1940 to serve in the Navy during World War II, returned to the school afterward and
his first novel, Lord of the Flies, was published just a few years later, in 1954.
The all-boy, insular community on the island, bears a strong resemblance to life in one
of Britain’s single-sex boarding schools. During the Victorian period, the moral
conservatism of the nation trickled into the public schools, which before had been
rough and brutal places indeed. The prefect system was introduced to enlist the older
boys in maintaining order. Religion became a stronger presence and sports became allimportant. The goal was to produce not scholars but administrators, inscrutable and
fearsome to their subordinates, well respected, able to lead, decent, honorable,
Christian, physically courageous, and emotionally subdued.
The children on the island come from a British schoolboy culture that valued stoicism
and often separated boys from their parents at an early age. Boarding-school boys
would see pining for parents and home as babyish, and the boys are old enough to want
to seem like men. Unable therefore to gaze into the darkness of their own fears, the
boys are left with a blank slate of their subconscious and a willingness to imagine a
monster pictured upon it.
Golding wrote the book to stimulate contemplation about human nature, to question the
system of morality underling the boarding school system as he knew it, and British
society as a whole. It is shaped by Western ideas about civilization and savagery and by
the British colonial past. It reacts to the perverse belief in the superiority of British
culture and to the belief that to be British was in some sense the direct opposite to
being a savage. It evolves from Christian ideas about human nature and sin. It is
influenced by debates about biological determinism, by the adventure stories that boys
of Golding’s time read, and by the events and aftermath of World War II.
The remarkable things is that, despite being very much a product of its place and time,
it remains such an influential and powerful commentary. This is because it explores
some of the most intense urges and emotions that are timeless in the human psyche: the
desire for power, the fear of the unknown, fear of other people, anger, and jealousy.
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Character Profiles
Jack: Jack is described by Golding as "tall, thin, and bony; and his hair was red
beneath the black cap. His face was crumpled and freckled, and ugly without silliness.
Out of this face stared two light blue eyes, frustrated now, and turning, or ready to turn,
to anger."
Jack is the leading advocate of anarchy on the island. He is the leader of the savage
tribe which hunts the pigs but his sadism extends as the book progresses to include
cruelty toward the other boys. Jack feigns an interest in the rules of order established on
the island, but enjoys them only if they imply a possibility for inflicting punishment.
Instead, he comes to represent anarchy, overthrowing Ralph's ordered rule for an
anarchic state based on pure fulfillment of self-interest. Opposed to Ralph and Piggy on
almost all matters, Jack represents the id of one's personality-- he supports the notion
that one's desires are most important and should be followed, regardless of reason or
morals.
Jack is the kind of person that Golding believed everyone would eventually become if
left alone to set their own standards and live the way they naturally wanted. Golding
believed that the natural state of humans is chaos and evil practices. When reason is
abandoned, only the strong survive. Jack personifies this idea perfectly.
Piggy: Piggy is described by Golding as short and very fat. It's no coincidence that
Piggy's nickname is such; the overwhelming emotion Jack and his hunters have to "kill
the pig" is a metaphor to suggest the boys are also killing a part of Piggy. In fact, while
Jack and his gang continue to kill more pigs, for them the logic and reason which Piggy
symbolizes progressively diminishes with the pigs. Piggy's hair never grows,
suggesting that he is not vulnerable to the progression of savagery the other boys seem
to be drawn towards.
Piggy represents the law and order of the adult world. He is the superego, the part of
man's personality which attempts to act according to an absolute set of standards.
Throughout the novel, Piggy attempts to condition the island society to mirror the
society they all enjoyed in England. He tries to pull Ralph towards the reason-oriented
side of human nature.
Piggy is obsessed with the signal-fire. This is because he wants to return to England
where adults are, and also because the fire is one of the few symbols of order on the
island. When the fire goes out, Piggy mentally collapses.
Although pudgy, brusque and averse to physical labor because he suffers from asthma,
Piggy, a nickname that he dislikes intensely, is the intellectual on the island. Piggy is an
outsider among the other boys, accepted only grudgingly because his glasses are the
key to starting fires. However, his clear thinking and ideas soon endear him to Ralph,
who comes to admire and respect him for his clear focus on the main objective of
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securing their rescue from the island. Piggy has a clear concern for remaining civilized
and consistently reprimands the other boys for behaving as savages.
Ralph: Ralph is the main protagonist of the novel; he has fair hair and is very tall and
thin, and he seems to preside over the other boys by a natural sense of authority. Jack is
the only other character who is close in physical stature to Ralph. This is appropriate
since these characters represent two competing philosophies of life on the island.
Golding uses Ralph to represent the ideal human-- someone who does good but isn't so
out-of-touch that he can't relate to normal human temptations. This is the Ralph of the
beginning of the novel. Later, however, Ralph moves somewhat away from Piggy, the
good side, and shows some affinity to Jack, the anarchical side of human nature.
In his way, Ralph represents the ego of the human personality. He must find a
compromise between the id (the 'if it feels good do it' attitude of Jack) and the superego
(the strict adherence to the logic and order of the adult world symbolized through
Piggy).
After Piggy's death, Ralph finds it impossible to determine what action to take next.
This goes along with Golding's view that if left alone, human nature will naturally be
pulled to the id side of one's personality.
Although he lacks Piggy's overt intellect, Ralph is calm and rational, with sound
judgment and a strong moral sensibility. He is susceptible to the same instinctual
influences that affect the other boys, as demonstrated by Ralph's role in Simon's death,
but Ralph at least remains somewhat civilized through the entire novel. With his
attention to justice and equality, Ralph represents the liberal democratic view.
Roger: Roger becomes a self-proclaimed torturer and executioner for Jack and the rest
of the tribe. Even at the beginning of the book when Roger throws stones at Henry,
Golding shows that the seed of anarchy has taken root and is spreading in the hunter's
mind. Roger symbolizes man's natural tendency to cause harm to others. Even before
the hunters descend into savagery, Roger is boorish and crude, kicking down sand
castles and throwing sand at others. When the other boys do lose all sense of civilized
behavior, it is Roger who murders Piggy.
Sam & Eric: These twins represent the need humans have for moral support from
others. Sam and Eric are so connected that they must do everything together. As soon
as one of them takes an action, the other follows. Both twins respect Ralph because he
offers them a sense of security. Sam n' Eric's main job throughout the novel is to tend
the fire.
Soon, however, when the sense of security Ralph provides is threatened by Jack and his
hunters, Samneric decide to join Jack's tribe (after they are threatened). Later, they even
betray Ralph, showing his hiding place to the others. In this way, Samneric symbolize
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the weakness of human nature. When really pressed, these twins decide to join the dark
side.
Simon: Simon is described by Golding as one of the in-between boys-- a "skinny, vivid
little boy" with straight, coarse black hair. Simon shares the experiences of both the
littluns and the older boys. He has the innocent perceptions and feelings of littluns but
the knowledge of the biguns.
However, Simon is alienated from the rest of the group. He takes life much more
seriously than the others, being plagued with a certain moral consciousness which the
other boys don't understand. Simon has a heightened perception, even more so than
Piggy. Simon is unique because he can actually hear the voice of the beast. He realizes
that the beast is not something one can kill because it's inside the boys.
Most importantly, Simon makes the connection between the dead parachutist and the
Lord of the Flies. He understands that with the death of the man in the parachute which
symbolizes the death of reason, the chaos of the Lord of the Flies is free to reign
supreme.
Lastly, Simon is seen as a Christ figure. He gives up his own life in an attempt to tell
the rest of the boys about the beast. Yet when he crawls out of the forest, Jack and his
hunters see him as the beast, and murder his body which floats out to sea.
The most obviously introspective character in the novel, Simon has a deep affinity with
nature and often walks alone in the jungle. While Piggy represents the intellectual and
Ralph the moral aspects of humanity, Simon represents the spiritual side of human
nature. Like Piggy, he is an outcast, for the other boys think of him as odd and perhaps
insane.

The Themes
The theme of Lord of the Flies has been questioned and speculated about for decades.
To answer the critics, Golding said that the theme was to trace the problems of society
back to the sinful nature of man. He wrote the book to show how political systems
cannot govern society effectively without first taking into consideration the defects of
human nature.
These defects are exemplified in Golding's novel through the characters of Jack and his
hunters. Here, Golding shows that men are inherently evil; if left alone to fend for
themselves, they will revert back to the savage roots of their ancestors. This is seen in
the novel near the end, when the tribe is hunting Ralph. Matters have become quite out
of hand by this time. Even the naval officer who saves the boys recognizes that their
society has become savage.
Yet Golding's last comment in his press release criticizes not only the boys on the
island but also the society of adults in which the officer lives. Golding asks: while the
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ship saves the boys from killing each other, who will save the ship from killing other
ships or being killed? In this way the society of the outside world mirrors the island
society on a larger level. Remember that the novel takes place during World War II.
Golding got the idea for the book because of his experiences in the war, where he
served in the Navy and experienced the sinfulness of man.
Piggy and Jack symbolize two opposite extremes of human behavior while Ralph is
pulled between these philosophies. Piggy demands adherence to the rules of his auntie
while Jack subscribes to the philosophy, "If it's fun, do it." Ralph empathizes with parts
of both sides; that is why he walks the tight rope. Eventually he seems to side with
Piggy, but actually Ralph never changes his philosophy - it is Jack and the rest of the
boys who become more extreme in theirs (forming their own tribe, hunting humans,
etc.). In this way Ralph portrays the role of government in any modern society. While
he wants to satisfy the wishes of the public, he must also realize that certain rules of
behavior must be followed in order to prevent anarchy.
Unfortunately in this novel anarchy largely defeats order. This is the outcome because
Golding believed that government is an ineffective way to keep people civilized.

Metaphors Used in the Novel
Beast: The beast, the Lord of the Flies, is seen as a real object on the island which
frightens the boys. Actually the beast is something internal; the Lord of the Flies is in
soul and mind of the boys, leading them to the natural chaos of a society with no
reasoning adults. Only Simon understands what the real beast is, but is killed when he
tries to tell the boys about the Lord of the Flies.
Conch: The conch shell symbolizes the law and order of the old adult world which
Piggy tries so desperately to protect. The conch represents all the authority which the
boys are so used to obeying. When Jack destroys the conch, anarchy quickly ensues
because any hope of strong, central leadership has been abandoned. The island society
collapses into chaos.
Face paint: This is the mask many of the boys use to escape responsibility for living as
hunting savages, instead of civilized English citizens. The paint symbolizes the smokescreen the beast uses to infiltrate the boys' souls.
Fire/Smoke: The smoke of the signal fire symbolizes the last best hope of the boys
being rescued. To Piggy and Ralph, the fire represents the moral influence of their old
life in England. When the fire goes out, Ralph loses his bearings, unsure of his next
move. The fire is the opposite meaning to hunting, the activity of anarchy on the island.
Island: Golding purposefully picked an island to be the landing place of the crashed
plane because an island is isolated from the rest of society. The boys have no contact
with the outside world and must look to themselves to solve the problems of their own
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micro-society. In this way, the island, which symbolizes isolation, serves as a perfect
backdrop for the frailties of human nature which eventually surface.
Glasses: The glasses symbolize the voice of reason and logic among the boys. Piggy
defends his glasses even more than the conch. Piggy, who represents the superego of
the boys' (and society's) collective personality, uses his glasses to find solutions to the
boys' problems. The most important solution the glasses provide is the lighting of the
fire, the boys' best chance of being rescued.
The Parachute Man: The dead body arriving in the parachute symbolizes the end of
adult supervision of the boys on the island. While the parachute man is flapping back
and forth on the island, conjuring up a powerful image of its prolonged death, the
Beast, or Lord of the Flies, is prospering with its newly found control over Jack and
most of the other boys on the island. So while the law and order of the adult world is
waning, childish chaos is growing exponentially. Simon has a special connection with
the parachute man. He climbs the mountain, subconsciously, to determine whether the
parachute man is still alive. When he finds out that the man is dead and that the Beast is
alive, Simon has a nervous breakdown. The moral confrontation which occurs when
Simon has the interview with the Lord of the Flies symbolizes man's inability to
conquer the evil of unrestrained anarchy.
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Self-Directed Learning
Life is a continual process of growth and development. Human beings are born in a
state of utter helplessness and dependence; we need to consciously learn to walk
upright and communicate with other humans. These earliest learning tasks,
accomplished within the family, actually encapsulate the two critical moments in
humanity's evolutionary history, when hominids first became bipedal and began to use
a rudimentary language.
Early in our lives, people begin a period of formal education. The primary goal of our
formal education is the acquisition of literacy in our native tongue, replicating the
critical moment in humanity's cultural evolution when writing first appeared and a true
civilization became possible. Literacy is the open-sesame to civilization, both for
humanity, and for the individual; it liberates us from the tyranny of our immediate
experience by allowing us to reflect on that experience in the abstract. It allows the
ideas of the individual to become the possession of the society, enabling progress from
generation to generation.
Our formal education is a period of intellectual dependency. In the earliest stages, the
community decides on a syllabus, a set of core intellectual competencies, that all its
members are expected to have mastered. The process is characterized by such
ubiquitous elements as classrooms and lectures, grades and degrees. Far from being the
most effective or efficient way of learning, it emphasizes instruction over learning. In
the classroom, after all, it is the teacher-not the student-who is "in control." It also has a
hidden agenda: accustoming individuals to meet external, rather than self-determined,
standards. It subtly subverts the autonomy of the learner, and encourages his
dependence on institutions and authorities.
Our formal education, in which we apprentice ourselves to a series of teacher-mentors,
should ideally be the period in which we master our individual learning process.
Eventually this period ends, and we take charge of our own continuing education.
Self-directed learning is the complement, even the antithesis, of formal education.
Formal education has as its ideal "knowledge for its own sake" - knowledge abstracted
from any conceivable purpose to which it may be put - while self-directed learning
normally has some definite, "real world," context. In self-directed learning it is the
learner and not the teacher who takes center stage - and it is the result, not the process,
that dominates. Self-directed learning promotes self-reliance, not reliance on external
authorities and institutions; its standards are internal, not external.
The present course, it is hoped, will help you to become less dependent on the
traditional, inefficient and often ineffective system of "formal education." An expanded
general knowledge of the world and its ideas will help you to recreate and reinvent
yourself. We achieve this primarily through the resource of books. We receive ideas
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from many sources; observation, conversation, reflection; but a large amount comes
from the reading of printed matter, in its numerous forms.
There are three levels of knowledge:
• World knowledge - Water is wet. Even children know this.
• General knowledge - The formula of water is H2O. Possibly also: water is more
dense than ice.
• Specialist knowledge - Although water has a low molecular weight (18) it is a
liquid due to hydrogen bonding; water is an ionizing medium.
Some philosophers argue there is also Innate knowledge, such as logical truths, insight
about the existence of God, etc., but this is a matter of hot dispute. However, it is clear
that there are instinctive dispositions from birth; babies know how to breath, for
instance.
By and large, our concrete reality (e.g. “water is wet”) is objective, although local in
the sense that it is restricted to particular places and times. Water in the South Pole is
not wet. But to a certain extent our general knowledge and specialist knowledge is
constructed and may or may not correlate with reality. Significant dimensions may be
over or under emphasized, or ignored completely. This is the nature of conceptual
knowledge: it is abstract in the sense that it is tied much less to particular places and
times. It inevitably has a significant subjective element of personal interpretation.
A book is a look at life through the eyes of another individual. Or it is a mirror that
reflects from a personal angle the thought and manners of the age in which it was
written. The author may see clearly or dimly; the mirror may be more or less true. At
any rate, if the author has made a close study of the life about him and has written
honestly what he believes, he is so far worthy of our attention. But how can we know
how to judge his statements? Only by looking at life ourselves. Therefore, whatever
value you give to the printed text (or ideas expressed on the Internet or through the
mass media), a greater value - for you - must come from your own vision and
reflection.
One great book, thoroughly mastered, may become a turning-point in your life. One
fine idea, entering into your very being, may transform your existence.
To be able to value the thoughts found in literature is to have an ability which will give
us the best reflections of the ages in their true perspective; and it will also prevent us
from accepting the inaccuracies of the past and present, however charmingly or
insidiously they may be embodied in language.
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The Value of Words
The enjoyment of literature is enhanced by careful attention to the nature, meanings and
uses of words. One should always look up new or difficult words in a good dictionary
when one meets them. Any dictionary of greater than pocket size gives something of
the history of a word and tells of cognate words (those having the same linguistic root
or origin) in other languages.
It is by reading and appreciating this information that we may most easily fix the
meaning of the word in our memory. It will also help our spelling. At the same time,
the image of the word correctly spelt should be vividly impressed and frequently
recalled. To write it several times enlists the aid of “motor imagery” - the hand then
comes almost automatically to form the right letters.
We are all of “learning to read” all of the time. To read the written word, but also
learning to read the meaning of facial expressions, of the hearts of our loved ones, and
the meaning of Nature. All our thinking is a part of the process that affects the way we
will on some occasion interpret a particular sentence.
How do we obtain the wisdom to perceive the true depth of meaning of that which we
read? The answer is through understanding and interpreting our life experience in
relation to what we read. But “experience” is one of the words we are most likely to
misunderstand, because we use the word in so many ways. As a rule, we are not more
than dimly aware of the great differences between its possible meanings because we
judge the meaning by the word’s context, without further thought, rather than looking it
up in a dictionary where its range of meanings is made clear.
However it may be that other meanings than the one we assumed could also make sense
and different readers may have chosen one of the other meanings. If we look up the
word “experience” in the Encarta World English Dictionary we find...
A. Noun (plural ex·pe·ri·enc·es)
1. involvement in something over time: active involvement in an activity or exposure
to events or people over a period of time, leading to an increase in knowledge and skill
2. knowledge and skill acquired: the knowledge of and skill in something gained
through being involved in it or exposed to it over a period of time
Paper qualifications are no substitute for real-life experience.
3. something that happens to somebody: something that happens to somebody, or an
event that somebody is involved in
An experience that changed his life
4. direct personal awareness of something: direct personal awareness of or contact
with a particular thing
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Very few of us remember our first experience of pain.
5. sum total of an individual’s experiences: the sum total of the things that have
happened to an individual and of his or her past thoughts and feelings
Nothing quite like this has ever been done before, at least not in my experience.
6. philosophy knowledge from observation: knowledge acquired through the senses
rather than through abstract reasoning
B. Transitive verb (past ex·pe·ri·enced, past participle ex·pe·ri·enced, present
participle ex·pe·ri·enc·ing, 3rd person present singular ex·pe·ri·enc·es)
1. have experience of something: to be exposed to, involved in, or affected by
something
The most thrilling ride I’ve ever experienced
2. feel something: to feel a particular sensation or emotion
You might experience a tingling sensation in your face.
[14th century. Via French from Latin experientia , from experiri “to try out” (source of
English experiment). Ultimately from an Indo-European word that also produced
English fear and pirate. Originally “testing.”]
Our understanding of important concepts depends on our mastery of the range of ideas
which such words as “experience” cover. The word we just used “understanding” is
another such word. In reading it, we have to make out, if we possibly can, which of its
possible meanings it is probably intended to have by the author. Failure to recognize
the ambiguity of many of our most important words is the most frequent cause of bad
reading. They are the most important words, however, because of this ambiguity: they
cover the range of ideas which refer to all that we do as thinking beings. They are
words that we use often to explain other words, because it is in terms of the ideas they
cover that the meanings of other words must be given. A list of a hundred such useful
and important words follows...
Amount, Argument, Art, Be, Beautiful, Belief, Cause, Certain, Chance, Change, Clear,
Common, Comparison, Condition, Connection, Copy, Decision, Degree, Desire,
Development, Different, Do, Education, End, Event, Example, Existence, Experience,
Fact, Fear, Feeling, Fiction, Force, Form, Free, General, Get, Give, Good, Government,
Happy, Have, History, Idea, Important, Interest, Knowledge, Law, Let, Level, Living.
Love, Make, Material, Measure, Mind, Motion, Name, Nation, Natural, Necessary,
Normal, Number, Observation, Opposite, Order, Organization, Part, Place, Pleasure,
Possible, Power, Probable, Property, Purpose, Quality, Question, Reason, Relation,
Representative, Respect, Responsible, Right, Same, Say, Science, See, Seem, Sense,
Sign, Simple, Society, Sort, Special, Substance, Thing, Thought, True, Use, Way,
Wise, Word, Work.
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We recommend you define each of these words using a comprehensive dictionary.
Check the derivation of the word and all of its senses - for each sense create a sentence
or two of your own, so that the word is truly understood, perhaps for the first time. You
may think that many of these words are simple and don’t need this exploration, but you
may not be aware of all of their subtleties of meaning and as a result many texts may be
misunderstood without your realizing it. Expect a surprisingly powerful result from this
exercise!
In general, we find that the more important a word is, and the more central and
necessary its meanings are in our pictures of ourselves and the world, the more
ambiguous and possibly deceiving the word will be. These words are the very hinges of
all thought. Their meanings are interdependent. Thinking is just another name for the
operation of these ideas.
When we notice one of these words being used, we need to be aware of the possible
range of meanings. If you imagine the author reading out the passage, the emphasis he
places on certain words would make this clearer. When other people read things to us,
we often think, “So long as you read it that way you can’t possibly understand what it
says!” We should more often be saying the same thing to ourselves. Very often what
we want dictates what we know, and desire gets the better of reason. We want
something to be so and we read with an emphasis that results in that interpretation.
To read well we need a good understanding of the inter-dependence of meanings in
general. What counts most is not just familiarity with the senses of words taken
separately but knowledge of their interdependencies.
Most misreading comes from faulty abstraction. Abstraction is the process by which we
develop general ideas, theories and concepts from specific concrete examples and
experiences. We abstract all the time, but often not skillfully enough. The conclusions
we reach by abstraction tend to be either too specific and therefore too limited to be
very useful, or to be over-generalized and therefore to be too flexible to have much
application. We learn to read better by noting and reflecting upon the points at which
we fail through either of these opposed reasons. Any such point is an opportunity for
growth in our reading experience. These points will tend to be marked by the
recurrence of the hundred key words noted above.
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Allen, Mathew: Smart Thinking
Barrow, John D: Impossibility
Bartholemew’s Illustrated World Atlas
Berne, Eric: Games People Play
Bradbury, Ray: Fahrenheit 451
Bruce, Colin: The Einstein Paradox
Burke, James: The Knowledge Web
Burke, James: The Pinball Effect
Chaucer, Geoffrey: The Canterbury Tales
Conan-Doyle, Sir Arthur: The Complete Sherlock Holmes
De Bono, Edward: Six Thinking Hats
De Bono, Edward: The De Bono Code Book
De Chardin, Teilhard: The Future Of Man
Devi, Shakuntala: Figuring
Dostoevsky, Fyodor: Crime And Punishment
Du Maurier, Daphne: Rebecca
Dumas, Alexandre: The Count Of Monte Cristo
Elliot, T.S.: Collected Poems
Epstein, Lewis: Thinking Physics
Fielding, Henry: Tom Jones
Gardner, Howard: Creating Minds
Gelb, Michael J & Buzan, Tony: Lessons From The Art Of Juggling
Golding, William: Lord Of The Flies
Heinlein, Robert: Stranger In A Strange Land
Heller, Joseph: Catch 22
Hemmingway, Ernest: Farewell To Arms
Herbert, Frank: Dune
Hesse, Herman: The Glass Bead Game
Hugo, Victor: Les Miserables
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Hutchinson’s Encyclopedia
Huxley, Aldous: Brave New World
Hyardal, Theodor: Kon Tiki Expedition
Kessey, Ken: One Flew Over The Cuckoo-Nest
Krauss, Lawrence: Fear Of Physics
Lawrence, T.E.: 7 Pillars Of Wisdom
Machiavelli, Niccolo: The Prince
McGhee, Patrick: Thinking Psychologically
Orwell, George: 1984
Ouspensky, P.D.: The Psychology of Man's Possible Evolution
Pasternak, Boris: Doctor Zhivago
Polya, G: How To Solve It
Priestley, J.B.: An Inspector Calls
Rand, Ayn: Atlas Shrugged
Shaw, George Bernard: Pygmalion
Shute, Nevil: No Highway
Solzenhitsyn, Aleksandr: A Day In The Life Of Ivan Inisovitch
Steinbeck, John: East Of Eden
Ouspensky, P.D.: The Psychology Of Man's Possible Evolution
Tolstoy, Leo: War & Peace
Toynbee, Arnold: Civilisation On Trial
Uris, Leon: Exodus
Von Savant, Carolyn: Brain Power
Wilson, Colin: Beyond The Outsider
Wilson, Colin: Outsider
Wilson, Colin: Poetry & Mysticism
Wolfe, Tom: Consilience
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Advice to follow when reading the suggested books
The great majority of the books that have been written in the Western tradition will not
make sufficient demands on you to improve your reading skills. These books have been
written for the purpose of providing amusement or information. The amusement may
be of many kinds and attractive, and the information may be interesting in all sorts of
ways and valuable. But you should not expect to learn anything from them that will
change and enhance your world view. In fact you do not have to read them analytically
at all - skimming will do.
There is a second class of books from which you can learn a great deal - both how to
read and how to live. They convey significant insights to the reader that challenge his
conventional point of view, and this is why they are challenging to read and demand all
of the reader’s skill. Such a book stretches your mind and increases your understanding.
It may change your life and liberate you in unforeseen ways. We have selected a
number of such books in the list above; of course there are many more but these are
ones that we feel will help you a great deal.
A certain measure of empathy is necessary for the interpretation of any author; we must
sit by his side, so to speak, and see and feel with him, in order to understand his
intention and to evaluate his conclusions. Prejudice and antagonism prevent this shared
viewpoint. They compel us to confront the author; consequently we do not perceive his
meaning, for we cannot when opposed to him look through his eyes and feel with his
heart.
The publication of a book is really an invitation by the author to share his reflections,
and we cannot do that with success until we line up with him and face life from the
same standpoint. To preserve our own individuality we must then put his views to the
test. Are they true? Are they expedient? Are they useful? Are they well expressed? Are
they views customary for the period and culture in which the book was written? That is,
we exercise the spirit of friendly challenge. You may also be able to spot when the
author has a belief or prejudice, or if he makes an assumption, that colors his view
significantly, or if he has a blind spot that obscures a truth that is quite clear to you.
In this way, you give a ready ear to every new teacher, not with the intention of
accepting as a matter of course all that he has to say, but with an open mind.
We must also read creatively. This means that we need to compare and contrast what
the writer says with our previous information or ideas on the same subject. In this way
we bring our past and the present together with the express purpose of creating a new
idea, a synthesis of the best that we now know.
You can also compare and contrast what other writers have to say on the same subject.
This will not only help you to unify your knowledge and introduce you to an excellent
method of enquiry, but also it will help you to memorize the subject on a logical basis.
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How a page was read has often been a matter of life and death. Misread orders on the
battlefield have sent thousands to unnecessary destruction. The interpretation of
scripture have led many to the stake or to war with their neighbor. Written words easily
lead to quarrels certainly. We are perhaps in most danger when we agree too readily, or
think we agree when in fact we don’t.
Texts vary from plain exposition or instruction (the battle orders for example) to poetry
and philosophy. With the description of facts there can be no doubt that there is one
“right” reading or authentic interpretation which can be discovered, or the writer is
horribly at fault. But with the pages that have mattered most to the world, the works of
the great poets and sages, we may reasonably doubt that there is one right (and the only
right) reading.
The greatest sayings of Man have inexhaustible fertility. Different minds have found
such different things in them that we would be very rash to assume that our particular
interpretation is the only right one. And yet, to assume that our particular reading is the
right one, is a natural and traditional approach. We tend to feel that unless there is a
right reading, and unless our business is to find it, then we are wasting our time with
such writings. This would certainly be so if they were engineering specifications or a
map for example. A map on which hills and valleys could reasonably change place
according to the view of the beholder would be judged as worthless. But with the more
abstract nature of poetry, philosophy and moral teaching, something like this happens,
and rightly. The great pages of our literature lose nothing of their perpetual value
because they mean different things to different people. Rather they give us the
opportunity of surveying the possibilities of ourselves and our world.
“Well, if the page can mean almost anything, what does it matter how I take it? One
reading is as good as another.” This isn’t the case because all the value comes from the
depth and honesty, the sincerity and degree of reflection, by which we choose among
the possible meanings to make our interpretation. These things have many meanings
because they touch upon aspects of our being upon which each one of us is himself
many-minded. Understanding them is much more than picking a possible reasonable
interpretation, clarifying that, and sticking to it. Rather it is seeing how the varied
possible meanings hang together, which of them depend upon what else, how and why
the meanings which matter most to us form a part of our world. It is an inner
contemplation, in which we learn most of all about ourselves.
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The Vastness of Knowledge
One of the barriers that stand in the way of many students is a sense of the vastness of
knowledge. This is a natural feeling and applies to many educated men and women.
Take even individual subjects such as chemistry, physics, philosophy, psychology: how
few people there are who have really mastered them! In the years to come it is possible
there may be a multiplication of those realms of knowledge which must be left to the
specialist whilst most people must be content with little more than a sketchy
description. The danger here is that specialists become detached from a broader
overview of their field and how it relates to others; when that occurs it is hard for them
to be creative in a useful manner. There is no substitute for a broad general knowledge
to provide a meaningful context for specialist knowledge. Also, a thorough
understanding of the basic principles of any field of knowledge enables one to deduce
many of the practical applications and specialist esoterica for oneself, or at least to
understand when they are being spoken of.
The field of knowledge, no doubt, is vast beyond conception, and we can specialize in
no more than a small section of it; but the general bearings of whole spheres of
knowledge in relation to other spheres my be comprehended, even though the mass of
detail may be bypassed. One’s knowledge may best be measured not by the number of
facts one knows but by the quality of those facts.
Just because a guy in a white coat and letters after his name tells me something, that
doesn’t mean I am obliged to believe it. Even though I recognize the speaker is expert
in his field, that doesn’t mean I can’t see something that he is blind to, even though it’s
staring him in the face. Sometimes you cannot see clearly until you move away from
the thing you are looking for. Sometimes you do well to change perspective. Drop a
blue object on a blue carpet and you will have to get down to floor level and catch the
light from a window before you can see it. There is a problem with specialization. A
specialist, the joke says, studies more and more about less and less until eventually he
knows everything there is to know about nothing at all! There is great advantage in
generalization - having a working knowledge of many unrelated things. It allows you to
see things from different angles and to see things that others do not.
Widening your knowledge net is a necessary pre-requisite for applying critical thinking
and creative intuition, which are the next Mind Development courses. For this purpose
we suggest to you the following Subjects for Research that cover many areas of
knowledge, some of which will undoubtedly be new for you.
In the case of the suggested subjects for research, if you do not have appropriate books
already then it would be best to choose a few topics to start with and visit your local
library and see what is available. See what a good encyclopedia has to say on the
subjects. Then choose an introductory book for each subject, that covers the broad ideas
of the subject in more depth than you know currently, but not specializing in one small
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aspect of the subject. It would also be worth searching at Amazon.com to see the range
of books they have on a topic and what is the most popular and best reviewed. In
addition you could enter the subject in an Internet search, such as at Google.com and
see what is available. Often there will be texts freely available online.

Subjects for Research
The following range of subjects will serve to fill in the gaps of your general knowledge
and education. It is also a good idea to finally come to terms with those subjects you
were hopeless with at school, since now, as an adult who knows how to read and study
well, there is no reason why you cannot be their master.
Agriculture
Anthropology
Archaeology
Architecture
Astronomy
Biology
Business Studies
Chemistry
Child Development
Comedy
Communication & Media Studies
Criminology
Cybernetics
Ecology
Economics
Education
Electronics
English Grammar
European & World History
Fashion
Finance
Foreign Language
Forensic Science
Geography
Geology
Government & Politics
Graphic Design
History of Art
History of English Literature
History of Exploration

History of Movies
History of Religion
History of Science
History of Theater
Human Physiology
Human Rights
Information Technology
Law
Logic
Materials Science
Mechanical Engineering
Media Studies
Medicine
Meteorology
Movie Making
Music
Mythology
Nutrition
Oceanography
Philosophy
Photography
Physics
Psychohistory
Psychology
Science Fiction
Sexuality & Relationships
Sociology
Sport Science
Statistics
Survival Techniques
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Advice to follow when studying these subjects
In studying a new subject, one needs first to choose a good book that acts as an
introduction to the whole subject. You need a comprehensive survey, a “bird’s eye
view.” A good encyclopedia will offer such an overview, and then you will need to
look a little deeper.
You will probably want to check out your local book library and see what they have
available in each subject. We advise you to study all of the subjects on this list, not
just a chosen few. Choose a good introductory book on each, read it with all you have
learnt from Power Reading, and you will amass a superb knowledge network that will
put you in good stead in all situations and with all kinds of company.
When studying in greater depth, chose several books on a specific subject that offer
differing views. Read just one chapter at a time from each book in sequence; this will
help you to compare them without losing your objectivity viewpoint.
Probably the best online resource for checking out the range of books that are published
and currently in print is Amazon.com. You can also use the free online book libraries at
these locations on the WWW:
Bartelby.com
http://www.bartleby.com/
Questia
http://www.questia.com/Index.jsp
The National Academies Press
http://www.nap.edu/
eServer-Books
http://eserver.org/books/
World eBook Library
http://netlibrary.net/
Creative Commons
http://creativecommons.org/getcontent/
Web Library - Free Media
http://web2.unt.edu/weblibrary/freemedi/gallery/index.php
The Online Books Page
http://digital.library.upenn.edu/books/
The Internet Sacred Text Archive
http://www.sacred-texts.com/index.htm
Library of Mind/Body/Spirit
http://www.trans4mind.com/cd.html
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What’s Next?
We hope you enjoyed your first run through Power Reading. Remember that the 'cyclic'
approach to study is a good one - if you go back to earlier exercises now, you'll see
them in a new light and get much more out of them. Do the Self-Assessment again. It's
also a good idea to choose a particular lesson and concentrate on practicing its
principles in your life for a few days, until it is completely mastered and assimilated.

Writing it up
Just as with books, it is very helpful to validate your understanding of a course by
“writing it up” - this consists of an essay in two parts. For the first part of the essay, you
should write a summary of the course and this should contain what you have learned
from the course and mention the insights you may have gained. The second part of the
essay should describe how you can and will apply what you have learned in your life.
As they say, “in work, rest and play.” This, of course, will vary for each individual. “If
you don’t use it, you lose it,” is another saying and it has plenty of truth.
You now have practical experience of how effective reading enables you understand,
remember and apply detailed information, and how important this ability is, in
equipping you for the challenges of life. The next course in Mind Development builds
on what you have learned in Power Reading to demonstrate the means to remember all
of the ideas and useful information that you encounter in books and elsewhere, and
have it instantly available as a valuable ongoing resource.

Excellent Memory
In most civilized societies the development of language centers in the left hemisphere
of the brain will produce dominance on that side, while spatial, visual and intuitive
problem-solving skills, which are based on right-hemisphere relational processes, will
be underdeveloped.
Though a highly developed memory and intuitive skills are not essential for life in
modern society, they were important survival skills for primitive man who had no
reference books to look up when he forgot something, no maps to guide him on long
journeys, and was often in perilous situations where intuitive insight made the
difference between life and death. To further evolve, we need to reclaim this heritage,
which depends on the restoration and integration of our right-brain processes.
Without memory there is no knowledge, without knowledge there is no certainty and
without certainty there is no will. We need a good memory to be able to orient
ourselves in a rich network of all that we know and understand, to make sense of it and
to move forward to attain goals that are based in reality and true to our selves.
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You will learn advanced memory techniques in Excellent Memory that utilize the
amazing powers of the right brain, which enable you to "file away" any new piece of
information so that it is readily accessible for future immediate access.
As you continue to use the methods of cumulative perception taught in this course, this
kind of random access memory begins to become second nature. Many memory experts
call this the "soft breakthrough" because it happens almost imperceptibly at first,
instead of hitting you like a mental bolt of lightning. Everything you find important is
given its own unique mental file. Just like the executive whose desk has been buried in
paper for years, who suddenly discovers his computer can do a much better job of
storing and arranging information, a filed, organized mind suddenly begins to perform
impressive recall tasks on demand. The course will be available in February 2005.
Click here to order the Excellent Memory Course
Tools for Transformation offers further excellent courses in the Mind Development
series to radically boost your progress on your path of personal growth. You can obtain
fulfillment of your mental potential, a new clarity of your purpose and identity in this
life, and tremendous spiritual enlightenment, if you choose to really follow through on
these courses! The Mind Development Course which precedes Power Reading is
“Super Student.”

Super Student
Many people have bad experiences at school and perhaps later in life, when attempting
to study a new subject. It is easy to quickly get bogged down with new terminology,
and often new concepts and procedures seem unclear. This situation can quickly get out
of hand as the student gets left behind and the subject either becomes an ongoing
struggle or it is abandoned. But none of that is necessary; it is possible to succeed with
the study of any subject.
With this course you will learn how to study a subject with maximum comprehension,
with excellent recall, and with the ability to apply what you have learned effectively.
You will also learn how to take notes at rapid pace from books or live lectures, and how
best to represent that information with key words, mind maps and flow charts that aid
memory and understanding.
These abilities will be useful for your home studies, at college or work, and for your
study of further Mind Development courses. You will indeed be able to succeed at
studying effectively those subjects you are interested in, even those that were difficult
before. The course is available in July 2004.
Click here to order the Super Student Course
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Educating the Will
This course teaches the skills of concentration as a means of educating the will. Often,
when we put our mind on something, we think of something else and this, in turn,
reminds us of something else. The mind wanders from one thing to another by
associations, until the original thing is forgotten. 'Concentration' means putting all one's
attention on something, and keeping it there for as long as one wishes to. So if you
concentrate on a book, you are aware of the book and you are not thinking, looking or
listening to anything else. If you are concentrating you are awake and aware. In much
of everyday life, most people are effectively day-dreaming - at worst they are sleepwalking automatons. Their minds flip mechanically from one thing to another, never
resting on anything for very long or intentionally. This process may go on for the whole
of their lives and they never learn or achieve anything of consequence.
Unless we can wake ourselves up from this mechanicalness and sleep, we cannot begin
work on ourselves and we cannot get things done in life. We must learn the mood of
concentration - of actually BEING in the Here-and-Now, noticing and observing, and
focused on our actions.
Concentration is a means to develop the will, so that life may be lived purposely and
creatively, rather than as a reaction to the flow of sensations. Because you will not flit
from one thing to another, like a butterfly, you will be able to choose to focus your
mind on things, e.g., study or work, and will increase your skills and knowledge in
these areas. Most importantly, you will be able to focus more clearly on your vision of
what you want to achieve.
In short, your mental life is both intensified and broadened. The ability to concentrate
is, therefore, a valuable skill which will enhance all other skills. Almost all the drills
and exercises of Mind Development help develop your ability to concentrate. But are
there are ways to improve your concentration directly? Yes, and this course teaches the
best of them.
Click here to order the Educating the Will Course

Effective Communication
The Mind Development Course which precedes Educating the Will is “Effective
Communication.” This course teaches powerful communication skills that enable you
to be more effective at work and in those situations of everyday life where better
communication can make all the difference.
The Effective Communication course offers a series of practical exercises which
develop the skills of communication and help the student to apply the fruits of his or
her learning here and now - both to his or her personal growth and to the practical
issues of personal relationships and business.
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Improvement in our ability to communicate externally is reflected by a similar gain in
communication between parts of the brain. The practice exercises enable development
of all areas of the brain, even those which have been long under-used. They affect,
particularly, the integration of the right and left hemispheres of the brain. Each
hemisphere governs a different way of thinking and seeing the world. By doing the
exercises thoroughly, the student can bring both halves of the brain into mutual
communication, so that he or she is freer to think holistically and experience the world
from an expanded point of view.
Communication is the vehicle for all further techniques, so communications skills are a
vital aspect of Mind Development. The Effective Communication course includes
practical exercises to enhance the person's capacity to listen attentively and
comprehend. Following that, questioning skills are practiced, which have relevance to
communication, memory and understanding. This will help the student to maintain
control of communication in practical, social and business situations. You will also
learn about practical problem solving and how to achieve your goals in life.
Click here to order the Effective Communication Course

Super Vision
The first course in the Mind Development system, preceding Effective Communication,
is “Super Vision,” a home-study course to improve the mind's capacity for
visualization and integration between left and right brain, boosting memory, creativity,
natural eyesight and drawing ability. This is a new way of seeing - and being.
The practical exercises offered in this course help to develop visual perception, which
is one branch of non-verbal communication, and address the subject of breathing and
relaxation. Adequate oxygenation of the brain and a relaxed state of being is necessary
for further developing the mind.
The eyes and the ears are the main channels through which one gains information about
the world. As with listening skills, training in visualization and looking makes you
more aware. When you are more aware, the subconscious mind has less influence. This
means you are more relaxed, less anxious, less easily upset, a better memorizer - and
your vision is improved.
Click here to order the Super Vision Course
No one need accept that they must remain as they were shaped, by the conditioning of
their childhood and culture. The benefits of Mind Development are all-encompassing
and life transforming. There will be 12 courses in total in the Mind Development series.
Click here to read about what is in store...
Further Mind Development Courses...
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